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PLANNING AND PREPARATION

1. PLANNING AND PREPARATION

1.1 Identification of Stakeholders

Stakeholders are those individuals with valuable experiences and perspective who will provide the team with 
important input, feedback, and guidance. Required stakeholders must be engaged in the process to meet the 
requirements of participating federal programs. Documentation of stakeholder involvement must be maintained by 
the LEA.If the LEA uploads sufficient evidence of required stakeholder input in Section F. Additional Files, the 
cross-functional monitoring indicator pertaining to CLIP required stakeholder input will be automatically met.

Required Stakeholders

Program Position/Role How did this stakeholder provide input into the CLIP

Multiple Program(s) Principals Meeting, Survey
Multiple Program(s) Other School Leaders Meeting, Survey
Multiple Program(s) Charter School Leaders(if 

the LEA has charter 
schools)

NA

Multiple Program(s) Teachers Focus Group, Meeting, Survey
Multiple Program(s) Paraprofessionals (if the 

LEA has this position)
Focus Group, Meeting, Survey

Multiple Program(s) Specialized Instructional 
Support Staff

Meeting, Survey

Multiple Program(s)Title I, Part 
ATitle III, Part A

Parents (s)Title I ParentEL 
Parent (if the LEA receives 
Title III, Part A funds)

Survey, Other : Talking Points

Multiple Program(s) Community Partners Community Meeting, Meeting, Survey
McKinney-Vento Homeless Homeless Liaison Meeting, Survey
Title I, Part A – Foster Care Foster Care Point of 

Contact
Survey

Title I, Part C Out-of-School Youth and/or 
Drop-out Participant (if the 
LEA receives Title I, Part C 
funds)

NA

Title II, Part A Other Organizational 
Partners (such as RESA, 
SREB, REL, AIR, Solution 
Tree)

Meeting

1.1 Identification of Stakeholders 2

How did the team ensure that the 
selection of stakeholders created an 
inclusive group with varied perspectives?

1.1 Identification of Stakeholders 2



PLANNING AND PREPARATION

How will the team ensure that 
stakeholders, and in particular parents 
and/or guardians, were able to provide 
meaningful input into the needs 
assessment process?

1.1 Identification of Stakeholders 3



DATA COLLECTION ANALYSIS - OPTIONAL

2. DATA COLLECTION ANALYSIS - OPTIONAL

2.1 Coherent Instructional System

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of instructional needs. Complete a data-informed self-rating for each Georgia 
District Performance Standard (GDPS). 

Coherent Instruction Data

GDPS - Learning and Teaching (Standard 1): Engages and supports all schools in systematic processes for 
curriculum design to align instruction and assessments with the required standards
1. Exemplary The district continuously engages and supports all schools in systematic 

processes for curriculum design to align instruction and assessment with the 
required standards. District staff work to build the capcity of school staff to 
lead curriculum design efforts.

✔

2. Operational The district engages and supports all schools in systematic processes for 
curriculum design to align instruction and assessments with the required 
standards.

3. Emerging The district processes for engaging and supporting schools in curriculum 
design without district process or support.

4. Not Evident District schools are left to work in isolation on curriculum design without district 
processes or support.

GDPS - Learning and Teaching (Standard 2): Develops and communicates common expectations for 
implementing curriculum, instruction, and assessment practices across all schools.
1. Exemplary A clear understanding of common expectation fosters a culture of 

results-based practices in curriculum, instruction, and assessment throughout 
the district with appropriate flexibility for schools to address specific needs as 
they arise.

2. Operational The district develops and communicates common expectations for 
implementing curriculum, instruction, and assessment practices across all 
schools.

✔

3. Emerging The district expectations for implementing curriculum, instruction, or 
assessment practices are not fully developed or are not clearly communicated 
to all schools.

4. Not Evident The district has not developed or communicated expectations for 
implementing curriculum, instruction, or assessment practices.

2.1 Coherent Instructional System 4
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Coherent Instruction Data

GDPS - Learning and Teaching (Standard 3): Guides, supports, and evaluates the implementation of curriculum, 
instruction, and assessments
1. Exemplary The district provides a collaborative and systematic approach for guiding, 

supporting and evaluating the implementation of curriculum, instruction, and 
assessments. District staff build the capacity of school level staff to evaluate 
the implementation of curriculum, instruction, and assessments.

2. Operational The district effectively guides, supports, and evaluates the implementation of 
curriculum, instruction, and assessments.

✔

3. Emerging The district provides limited guidance and support for evaluating the 
implementation of curriculum, instruction, and assessments.

4. Not Evident The district does not take an effective role in guiding, supporting, or evaluating 
the implementation of curriculum, instruction, or assessments.

GDPS - Learning and Teaching (Standard 6): Guides and supports schools in the selection and implementation of 
effective strategies, programs, and interventions to improve student learning
1. Exemplary The district systematically provides guidance and ongoing support to schools 

in the selection and implementation of effective strategies, programs, and 
interventions to improve student learning.

2. Operational The district guides and supports schools in the selection and implementation 
of effective strategies, programs, and interventions to improve student 
learning.

✔

3. Emerging The district provides some limited guidance and support in the selection or 
implementation of effective strategies, programs, and interventions to improve 
student learning.

4. Not Evident The district provides little or no support or guidance in the selection or 
implementation of effective strategies, programs, and interventions. The 
district may require or allow some inappropriate strategies, programs, or 
interventions.

2.1 Coherent Instructional System 5

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the 
development, communication, implementation, and evaluation of a shared vision of teaching and 
learning that leads to school improvement.

2

3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to 
inform planning and decision-making consistent with established guidelines, policies, and procedures.

2.19

4. Organizational Management:The leader fosters the success of all students by supporting, 
managing, and overseeing the school's organization, operation, and use of resources.

2

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, several 
LEAs had additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this 
flexibility, not all LEAs will receive complete LKES scores. For detailed procedures and expectations, please refer 
to the LKES Handbook.

2.1 Coherent Instructional System 52.1 Coherent Instructional System 5

https://lor2.gadoe.org/gadoe/file/d8cb6c8c-6b80-4469-be28-5d8763ba8cd0/1/LKES%20Handbook.pdf
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Teacher Keys Effectiveness System- Standard

Standard Score
2. Instructional Planning:The teacher plans using state and local school district curricula and 
standards, effective strategies, resources, and data to address the differentiated needs of all students.

1.99

3. Instructional Strategies:The teacher promotes student learning by using research-based 
instructional strategies relevant to the content area to engage students in active learning and to 
facilitate the students' acquisition of key knowledge and skills.

2.01

4. Differentiated Instruction:The teacher challenges and supports each student's learning by providing 
appropriate content and developing skills which address individual learning differences.

2

5. Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and 
summative assessment strategies and instruments that are valid and appropriate for the content and 
student population.

2

6. Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure 
student progress, to inform instruction content and delivery methods, and to provide timely and 
constructive feedback to both students and parents.

2

8. Academically Challenging Environment:The teacher creates a student-centered, academic 
environment in which teaching and learning occur at high levels and students are self-directed 
learners.

2.02

To maximize the validity and reliability of growth measures for evaluating educator performance, several LEAs had 
additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this flexibility, 
not all LEAs will receive complete TKES scores. For detailed procedures and expectations, please refer to the 
TKES Handbook.

2.1 Coherent Instructional System 6

https://lor2.gadoe.org/gadoe/file/d8cb6c8c-6b80-4469-be28-5d8763ba8cd0/1/TKES%20Handbook.pdf
https://lor2.gadoe.org/gadoe/file/d8cb6c8c-6b80-4469-be28-5d8763ba8cd0/1/TKES%20Handbook.pdf
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2. DATA COLLECTION ANALYSIS - OPTIONAL

2.2 Effective Leadership

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of leadership needs. Complete a data-informed self-rating for each Georgia 
District Performance Standard (GDPS). 

Effective Leadership Data

GDPS - Allocation and Management of Resources (Standard 1): Administers a clearly defined, collaborative, 
data-driven budget process that ensures the equitable, efficient, and transparent distribution of resources to 
support learning and teaching
1. Exemplary The well-established budget process allows input from departments and 

programs and is driven by the needs of the schools and district. Various 
funding sources are efficiently maximized at the district and school levels.

2. Operational The budget process is clearly defined, collaborative, and data-driven, resulting 
in the equitable, efficient, and transparent distribution of resources to support 
learning and teaching.

✔

3. Emerging A budget process is in place, but it does not consistently include collaborative, 
data- driven decisions. In some instances, resource distribution in the district 
lacks efficiency, equity, or transparency.

4. Not Evident Across the district, individual departments and programs develop budgets in 
isolation resulting in gaps, duplication, or poor cost effectiveness. District staff 
serve primarily as controllers of funds and provide little or no assistance to 
schools on the funding of plans.

GDPS - Allocation and Management of Resources (Standard 2): Allocates and monitors the use of time, materials, 
equipment, and fiscal resources to support learning and teaching
1. Exemplary The district allocates and continually monitors the use of time, materials, 

equipment, and fiscal resources to address both immediate and long-term 
goals to ensure resources are maximized to support learning and teaching.

2. Operational The district allocates and regularly monitors the effective use of time, 
materials, equipment, and fiscal resources to ensure that they are utilized to 
support learning and teaching.

✔

3. Emerging The district inconsistently allocates and monitors the use of time, materials, 
equipment, and fiscal resources to support learning and teaching.

4. Not Evident The district does little to allocate or monitor effectively the use of time, 
materials, equipment, or fiscal resources to support learning and teaching.

2.2 Effective Leadership 7
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Effective Leadership Data

GDPS - Governance (Standard 1): Builds support for district and school goals and initiatives by engaging 
stakeholders, including school board members, to improve learning and teaching
1. Exemplary Stakeholders, including school board members, take leadership roles in 

advancing district and school goals and initiatives that improve learning and 
teaching.

2. Operational The district consistently engages stakeholders, including school board 
members, in supporting district and school goals and initiatives that improve 
learning and teaching.

✔

3. Emerging The district provides some opportunities for a range of stakeholders to be 
engaged in supporting goals and initiatives that will improve learning and 
teaching.

4. Not Evident Engagement of stakeholders is limited or nonexistent, or the engagement 
occurs with issues that do not impact learning and teaching.

GDPS - Governance (Standard 2): Uses an established process to align policies, procedures, and practices with 
laws and regulations
1. Exemplary A systematic and collaborative process is used for ongoing development, 

revision, and alignment of policies, procedures, and practices with laws and 
regulations.

2. Operational The district regularly uses an established process to align policies, 
procedures, and practices with laws and regulations.

✔

3. Emerging A process to align policies, procedures, and practices with laws and 
regulations is not comprehensive or is not used on a regular basis.

4. Not Evident A process is not in use to align policies, procedures, and practices with laws 
and regulations.

GDPS - Governance (Standard 4): Grants defined flexibility, based on results, to school leaders to address 
individual school needs to improve learning and teaching
1. Exemplary Flexibility granted to school leaders, based upon sustained high performance, 

is well defined, reviewed periodically, and fully supports the improvement of 
learning and teaching.

2. Operational The district grants defined flexibility, based on results, to school leaders to 
address individual school needs to improve learning and teaching.

✔

3. Emerging The district grants limited flexibility, or the flexibility that is given does not allow 
leaders to improve learning and teaching sufficiently.

4. Not Evident The district grants little or no flexibility or inappropriate flexibility to school 
leaders to improve learning and teaching.

2.2 Effective Leadership 8
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Effective Leadership Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 5): Organizes and provides personnel, expertise, and 
services to achieve district and individual school goals
1. Exemplary The organization and strategic allocation of personnel, expertise, and services 

lead to the achievement of district and individual school goals. The district is 
focused on building the capacity and expertise of school and district staff to 
solve problems and perform at high levels.

2. Operational The organization and allocation of personnel, expertise, and services are 
sufficient to achieve district and individual school goals.

✔

3. Emerging The organization or allocation of personnel, expertise, and services is 
provided intermittently or on a short- term basis as a solution for immediate, 
pressing needs.

4. Not Evident The organization or allocation of personnel, expertise, and services does not 
effectively support the needs of the district and schools.

GDPS - Planning, Organizing, and Monitoring (Standard 1): Uses a collaborative, data-driven planning process at 
the district and school levels for improving student learning
1. Exemplary A collaborative, data-driven planning process results in aligned, 

comprehensive plans at the district and school levels for improving student 
learning.

2. Operational At the district and school levels, staffs engage in a collaborative, data-driven 
planning process to improve student learning.

✔

3. Emerging At the district and school levels, staffs engage in a planning process to 
improve student learning, but limitations exist with data analysis, collaboration, 
or other issues.

4. Not Evident A collaborative, data-driven planning process for improving student learning is 
not in place at the district or school levels.

GDPS - Planning, Organizing, and Monitoring (Standard 2): Uses protocols and processes for problem solving, 
decision-making, and removing barriers
1. Exemplary The district uses and reviews established protocols and processes for problem 

solving, decision-making, and removing barriers on a regular basis. 
Contingency plans are developed for unlikely occurrences.

2. Operational The district uses protocols and processes for problem solving, 
decision-making, and removing barriers.

✔

3. Emerging District use of protocols and processes for problem solving, decision-making, 
or removing barriers is limited or inconsistent.

4. Not Evident The district does not use protocols or processes for problem solving, decision- 
making or removing barriers.

2.2 Effective Leadership 9
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Effective Leadership Data

GDPS - Planning, Organizing, and Monitoring (Standard 3): Uses processes to monitor and provide timely 
guidance, support, and feedback to individual schools as they implement improvement plans and initiatives
1. Exemplary The district has ongoing, comprehensive processes in place to monitor and 

provide guidance, support and feedback to individual schools as they 
implement improvement plans, programs or initiatives. The district builds the 
capacity of school level staff to monitor the implementation and effectiveness 
of improvement plans, programs, and initiatives.

2. Operational The district uses processes to monitor and provide timely guidance, support, 
and feedback to individual schools as they implement improvement plans and 
initiatives.

✔

3. Emerging The district has some limited processes in place to monitor and provide 
guidance, support, and feedback to schools as they implement improvement 
plans and initiatives.

4. Not Evident The district does not use structured processes for monitoring or providing 
guidance, support, or feedback to individual schools as they implement 
improvement plans or initiatives.

GDPS - Vision and Mission (Standard 1): Creates and communicates a collaboratively-developed district vision, 
mission, and core beliefs that focus on preparing all students for college and career readiness
1. Exemplary The collaboratively-developed vision, mission, and core beliefs that emphasize 

preparing all students for college and career readiness are continuously and 
clearly communicated to all stakeholders and are pervasive in the culture and 
daily actions of the district.

2. Operational The collaboratively-developed vision, mission, and core beliefs that emphasize 
preparing all students for college and career readiness have been created and 
communicated to stakeholders and are evident in most across the district.

✔

3. Emerging The vision, mission, and core beliefs have been developed with some 
emphasis on preparing students for college and career readiness, buy may 
have weakness due to insufficient collaboration with stakeholders, poor 
communication, or other limitations.

4. Not Evident The vision, mission, and core beliefs may not exist or may not focus on 
preparing students for college and career readiness.

2.2 Effective Leadership 10

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the 
development, communication, implementation, and evaluation of a shared vision of teaching and 
learning that leads to school improvement.

2

2. School Climate:The leader promotes the success of all students by developing, advocating, and 
sustaining an academically rigorous, positive, and safe school climate for all stakeholders.

2

3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to 
inform planning and decision-making consistent with established guidelines, policies, and procedures.

2.19

2.2 Effective Leadership 10
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Leader Keys Effectiveness System- Standard

Standard Score
4. Organizational Management:The leader fosters the success of all students by supporting, 
managing, and overseeing the school's organization, operation, and use of resources.

2

5. Human Resources Management:The leader fosters effective human resources management 
through the selection, induction, support, and retention of quality instructional and support personnel.

2

6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in 
accordance with state and district guidelines and provides them with timely and constructive feedback 
focused on improved student learning.

2

7. Professionalism:The leader fosters the success of students by demonstrating professional 
standards and ethics, engaging in continuous professional development, and contributing to the 
profession.

1.94

8. Communication and Community Relations:The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.

2.12

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, several 
LEAs had additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this 
flexibility, not all LEAs will receive complete LKES scores. For detailed procedures and expectations, please refer 
to the LKES Handbook.

2.2 Effective Leadership 11

Teacher Keys Effectiveness System- Standard

Standard Score
9. Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission, 
participates in professional growth opportunities to support student learning, and contributes to the 
profession.

2.11

To maximize the validity and reliability of growth measures for evaluating educator performance, several LEAs had 
additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this flexibility, 
not all LEAs will receive complete TKES scores. For detailed procedures and expectations, please refer to the 
TKES Handbook.

2.2 Effective Leadership 11

https://lor2.gadoe.org/gadoe/file/d8cb6c8c-6b80-4469-be28-5d8763ba8cd0/1/LKES%20Handbook.pdf
https://lor2.gadoe.org/gadoe/file/d8cb6c8c-6b80-4469-be28-5d8763ba8cd0/1/TKES%20Handbook.pdf
https://lor2.gadoe.org/gadoe/file/d8cb6c8c-6b80-4469-be28-5d8763ba8cd0/1/TKES%20Handbook.pdf
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2. DATA COLLECTION ANALYSIS - OPTIONAL

2.3 Professional Capacity

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of professional capacity needs. Complete a data-informed self-rating for each 
Georgia District Performance Standard (GDPS). 

Professional Capacity Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 2): Establishes and implements processes that 
increase the effectiveness of teachers, leaders, and staff
1. Exemplary Comprehensive data-driven processes that increase the effectiveness of 

leaders, teachers, and other staff are pervasive in the district and result in a 
culture of measurable, continuous improvement.

2. Operational Processes that increase the effectiveness of leaders, teachers, and staff have 
been established and consistently implemented throughout the district.

3. Emerging Processes that increase the effectiveness of leaders, teachers, and staff are 
not fully developed or are implemented unevenly or inconsistently across the 
district.

✔

4. Not Evident Few, if any, processes to increase the effectiveness of leaders, teachers, and 
staff have been developed or successfully implemented in the district.

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 3): Guides and monitors the use of a state approved 
evaluation system to ensure fidelity of implementation and to evaluate accurately the effectiveness of district and 
school leaders, teachers, and staff
1. Exemplary The district collects and analyzes comprehensive data from the 

state-approved evaluation system to inform staff retention, salaries, and 
professional learning throughout the district.

✔

2. Operational The district guides and monitors a state-approved evaluation system to ensure 
fidelity of implementation and to evaluate accurately the effectiveness of 
district and school leaders, teachers, and staff.

3. Emerging The district offers some guidance for the implementation of a state- approved 
evaluation system, but some parts of the system are not implemented with 
fidelity or could benefit from more support or monitoring.

4. Not Evident The district does little to guide or monitor the implementation of a 
state-approved evaluation system.

2.3 Professional Capacity 12
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Professional Capacity Data

GDPS - Learning and Teaching (Standard 4): Ensures that professional learning is relevant and addresses adult 
and student needs
1. Exemplary The district fosters a culture of systematic, quality, and relevant professional 

learning that consistently addresses the needs of its adults and its students.
2. Operational The district ensures that professional learning at the school and district levels 

is relevant and addresses adult and student needs.
✔

3. Emerging The professional learning at the school and district levels is not consistently 
relevant or is not consistently linked to adult or student needs.

4. Not Evident The professional learning at the school and district levels is not relevant and 
does not address adult or student needs.

GDPS - Learning and Teaching (Standard 5): Assesses the impact of professional learning on staff practices and 
student learning and makes adjustments as needed
1. Exemplary The impact of professional learning on staff practices and student learning is 

systematically monitored at the district and school levels by examining 
performance data throughout the year and timely, appropriate adjustments are 
made as needed.

2. Operational The impact of professional learning on staff practices and student learning is 
assessed and adjustments are made as needed.

3. Emerging The impact of professional learning on staff practices or student learning is 
assessed on a limited or inconsistent basis, or appropriate adjustments are 
not always made.

✔

4. Not Evident The impact of professional learning on staff practices or student learning is not 
assessed by district or school staff.

2.3 Professional Capacity 13

Leader Keys Effectiveness System- Standard

Standard Score
4. Organizational Management:The leader fosters the success of all students by supporting, 
managing, and overseeing the school's organization, operation, and use of resources.

2

5. Human Resources Management:The leader fosters effective human resources management 
through the selection, induction, support, and retention of quality instructional and support personnel.

2

6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in 
accordance with state and district guidelines and provides them with timely and constructive feedback 
focused on improved student learning.

2

7. Professionalism:The leader fosters the success of students by demonstrating professional 
standards and ethics, engaging in continuous professional development, and contributing to the 
profession.

1.94

8. Communication and Community Relations:The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.

2.12

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, several 
LEAs had additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this 
flexibility, not all LEAs will receive complete LKES scores. For detailed procedures and expectations, please refer 
to the LKES Handbook.

2.3 Professional Capacity 132.3 Professional Capacity 13

https://lor2.gadoe.org/gadoe/file/d8cb6c8c-6b80-4469-be28-5d8763ba8cd0/1/LKES%20Handbook.pdf
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Teacher Keys Effectiveness System- Standard

Standard Score
1. Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject 
content, pedagogical knowledge, and the needs of students by providing relevant learning 
experiences.

2.03

9. Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission, 
participates in professional growth opportunities to support student learning, and contributes to the 
profession.

2.11

10. Communication:The teacher communicates effectively with students, parents or guardians, district 
and school personnel, and other stakeholders in ways that enhance student learning.

1.99

To maximize the validity and reliability of growth measures for evaluating educator performance, several LEAs had 
additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this flexibility, 
not all LEAs will receive complete TKES scores. For detailed procedures and expectations, please refer to the 
TKES Handbook.

2.3 Professional Capacity 14

https://lor2.gadoe.org/gadoe/file/d8cb6c8c-6b80-4469-be28-5d8763ba8cd0/1/TKES%20Handbook.pdf
https://lor2.gadoe.org/gadoe/file/d8cb6c8c-6b80-4469-be28-5d8763ba8cd0/1/TKES%20Handbook.pdf
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2. DATA COLLECTION ANALYSIS - OPTIONAL

2.4 Family and Community Engagement

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of needs related to family and community engagement. Complete a 
data-informed self-rating for each Georgia District Performance Standard (GDPS). 

Family and Community Engagement Data

GDPS - Family and Community Engagement (Standard 1): Establishes and communicates district-wide 
expectations for schools to engage families and the community to support learning and teaching
1. Exemplary Expectations for family and community engagement are embedded in the 

culture and result in family and community members being active supporters 
of student learning and teaching throughout the district.

2. Operational Expectations for schools to engage families and the community to support 
learning and teaching are established and communicated throughout the 
district.

✔

3. Emerging Expectations for family and community engagement are inconsistent, varying 
from school to school, or are unevenly communicated across the district.

4. Not Evident Expectations for family and community engagement have not been 
established across the district.

GDPS - Family and Community Engagement (Standard 2): Establishes structures which promote clear and open 
communication between schools and stakeholders
1. Exemplary The district implements and continuously monitors structures for reliable, 

ongoing, and interactive communication between the schools and 
stakeholders.

2. Operational Structures which promote clear and open communication between schools 
and stakeholders have been effectively established.

✔

3. Emerging The district structures between schools and stakeholders result in 
communication that sometimes may not be consistent, clear, or timely.

4. Not Evident Structures which promote clear and open communication between schools 
and stakeholders have not been effectively established or implemented.

GDPS - Family and Community Engagement (Standard 3): Ensures that families and community members have 
feedback and problem-solving opportunities throughout the district
1. Exemplary The district engages family and community members to take leadership roles 

in feedback and problem- solving activities throughout the district.
2. Operational The district ensures that family and community members routinely have 

feedback and problem-solving opportunities throughout the district.
✔

3. Emerging Opportunities for family and community members to be involved in feedback 
and problem-solving are limited or inconsistently provided across the district.

4. Not Evident Opportunities for family and community feedback and involvement in 
problem-solving seldom occur in the district.

2.4 Family and Community Engagement 15



DATA COLLECTION ANALYSIS - OPTIONAL

Family and Community Engagement Data

GDPS - Governance (Standard 3): Communicates district policies and procedures in a timely manner to relevant 
audiences
1. Exemplary Strategic, comprehensive processes and protocols are in place for clearly and 

continuously communicating policies and procedures in a timely manner to all 
stakeholders.

2. Operational The district consistently communicates policies and procedures in a timely 
manner to relevant audiences.

✔

3. Emerging Communication of policies and procedures to relevant audiences is 
sometimes inadequate or inconsistent.

4. Not Evident Communication of district policies and procedures to relevant audiences is 
very limited or ineffective.

GDPS - Vision and Mission (Standard 2): Fosters, within the district and broader community, a culture of trust, 
collaboration, and joint responsibility for improving learning and teaching
1. Exemplary The actions of the district are well established and have created a strong 

culture of trust, collaboration, and shared responsibility for improving learning 
and teaching within the district and in the broader community. Processes and 
procedures are pervasive in the district and schools to support the district's 
vision and mission.

2. Operational The actions of the district effectively foster a culture of trust, collaboration, and 
shared responsibility for improving learning and teaching within the district and 
broader community. Processes and procedures are implemented to support 
the district's vision and mission.

✔

3. Emerging The actions of the district are inconsistent in fostering a culture of trust, 
collaboration, and shared responsibility for improving learning and teaching. 
Some effective processes and procedures are used to support the district's 
vision and mission.

4. Not Evident The actions of the district do not foster a culture of trust, collaboration, and 
shared responsibility for improving learning and teaching. Few, if any, effective 
processes and procedures are used to support the district's vision and 
mission.

2.4 Family and Community Engagement 16

Leader Keys Effectiveness System- Standard

Standard Score
2. School Climate:The leader promotes the success of all students by developing, advocating, and 
sustaining an academically rigorous, positive, and safe school climate for all stakeholders.

2

8. Communication and Community Relations:The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.

2.12

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, several 
LEAs had additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this 
flexibility, not all LEAs will receive complete LKES scores. For detailed procedures and expectations, please refer 
to the LKES Handbook.
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Teacher Keys Effectiveness System- Standard

Standard Score
10. Communication:The teacher communicates effectively with students, parents or guardians, district 
and school personnel, and other stakeholders in ways that enhance student learning.

1.99

To maximize the validity and reliability of growth measures for evaluating educator performance, several LEAs had 
additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this flexibility, 
not all LEAs will receive complete TKES scores. For detailed procedures and expectations, please refer to the 
TKES Handbook.

2.4 Family and Community Engagement 17
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2. DATA COLLECTION ANALYSIS - OPTIONAL

2.5 Supportive Learning Environment

Analyze the LEA’s data (including sections 2.6) and answer the guiding questions to determine existing trends and 
patterns that support the identification of needs related to a supportive learning environment. Complete a 
data-informed self-rating for each Georgia District Performance Standard (GDPS). Student subgroups with a count 
of less than 15 are denoted by “TFS” (too few students). 

Supportive Learning Environment Data

GDPS - Allocation and Management of Resources (Standard 3): Develops and implements processes to maintain 
facilities and equipment to ensure an environment, which is safe and conducive to learning
1. Exemplary The district has a comprehensive schedule for ongoing, proactive 

maintenance of facilities and equipment. Repairs and services are provided in 
a timely manner and do not disrupt the learning environment.

✔

2. Operational The district develops and implements effective processes to maintain facilities 
and equipment to ensure an environment which is safe and conducive to 
learning.

3. Emerging Irregular or insufficient processes are in place to maintain facilities and 
equipment to ensure an environment which is safe and conducive to learning.

4. Not Evident The district has done little to develop or implement processes to maintain 
facilities and equipment to ensure an environment which is safe and 
conducive to learning.

GDPS - Allocation and Management of Resources (Standard 4): Provides, coordinates, and monitors student 
support systems and services
1. Exemplary The district provides, coordinates, and systematically monitors a 

comprehensive, accessible array of services to meet the educational, physical, 
social and emotional needs of its students.

2. Operational The district provides, coordinates, and monitors student support systems and 
services.

✔

3. Emerging The district provides some student services, but improvements are needed in 
some areas such as program coordination and monitoring.

4. Not Evident The district has systemic problems with providing, coordinating, or monitoring 
student support systems or services.

2.5 Supportive Learning Environment 182.5 Supportive Learning Environment 18
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Supportive Learning Environment Data

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 4): Defines the roles, responsibilities, skill sets, and 
expectations of leaders at all levels of the district to improve student learning and staff performance
1. Exemplary Actions of leaders throughout the district reflect a deep understanding of their 

leadership roles, responsibilities, and expectations. Leaders demonstrate the 
appropriate skill sets necessary to improve student learning and staff 
performance.

2. Operational The district defines the roles, responsibilities, skill sets, and expectations of 
leaders at all levels to increase student learning and staff performance.

✔

3. Emerging The general roles, responsibilities, skill sets, or expectations for leaders are 
not fully developed by the district.

4. Not Evident Leader roles, responsibilities, skill sets, and expectations are not defined or 
are not up-to-date at the school or district levels.

2.5 Supportive Learning Environment 19

Leader Keys Effectiveness System- Standard

Standard Score
1. Instructional Leadership:The leader fosters the success of all students by facilitating the 
development, communication, implementation, and evaluation of a shared vision of teaching and 
learning that leads to school improvement.

2

2. School Climate:The leader promotes the success of all students by developing, advocating, and 
sustaining an academically rigorous, positive, and safe school climate for all stakeholders.

2

3. Planning and Assessment:The leader effectively gathers, analyzes, and uses a variety of data to 
inform planning and decision-making consistent with established guidelines, policies, and procedures.

2.19

4. Organizational Management:The leader fosters the success of all students by supporting, 
managing, and overseeing the school's organization, operation, and use of resources.

2

5. Human Resources Management:The leader fosters effective human resources management 
through the selection, induction, support, and retention of quality instructional and support personnel.

2

6. Teacher/Staff Evaluation:The leader fairly and consistently evaluates school personnel in 
accordance with state and district guidelines and provides them with timely and constructive feedback 
focused on improved student learning.

2

7. Professionalism:The leader fosters the success of students by demonstrating professional 
standards and ethics, engaging in continuous professional development, and contributing to the 
profession.

1.94

8. Communication and Community Relations:The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.

2.12

Note: To maximize the validity and reliability of growth measures for evaluating educator performance, several 
LEAs had additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this 
flexibility, not all LEAs will receive complete LKES scores. For detailed procedures and expectations, please refer 
to the LKES Handbook.
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Teacher Keys Effectiveness System- Standard

Standard Score
1. Professional Knowledge:The teacher demonstrates an understanding of the curriculum, subject 
content, pedagogical knowledge, and the needs of students by providing relevant learning 
experiences.

2.03

2. Instructional Planning:The teacher plans using state and local school district curricula and 
standards, effective strategies, resources, and data to address the differentiated needs of all students.

1.99

3. Instructional Strategies:The teacher promotes student learning by using research-based 
instructional strategies relevant to the content area to engage students in active learning and to 
facilitate the students' acquisition of key knowledge and skills.

2.01

4. Differentiated Instruction:The teacher challenges and supports each student's learning by providing 
appropriate content and developing skills which address individual learning differences.

2

5. Assessment Strategies:The teacher systematically chooses a variety of diagnostic, formative, and 
summative assessment strategies and instruments that are valid and appropriate for the content and 
student population.

2

6. Assessment Uses:The teacher systematically gathers, analyzes, and uses relevant data to measure 
student progress, to inform instruction content and delivery methods, and to provide timely and 
constructive feedback to both students and parents.

2

7. Positive Learning Environment:The teacher provides a well-managed, safe, and orderly 
environment that is conducive to learning and encourages respect for all.

2

8. Academically Challenging Environment:The teacher creates a student-centered, academic 
environment in which teaching and learning occur at high levels and students are self-directed 
learners.

2.02

9. Professionalism:The teacher exhibits a commitment to professional ethics and the school's mission, 
participates in professional growth opportunities to support student learning, and contributes to the 
profession.

2.11

10. Communication:The teacher communicates effectively with students, parents or guardians, district 
and school personnel, and other stakeholders in ways that enhance student learning.

1.99

To maximize the validity and reliability of growth measures for evaluating educator performance, several LEAs had 
additional flexibility during the 2024-2025 school year due to the impacts of Hurricane Helene. With this flexibility, 
not all LEAs will receive complete TKES scores. For detailed procedures and expectations, please refer to the 
TKES Handbook.
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2. DATA COLLECTION ANALYSIS - OPTIONAL

2.6 Data Analysis Questions

Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the 
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by 
“TFS” (too few students).

What perception data did you use?  
[examples: student perceptions about 
school climate issues (health survey, 
violence, prejudice, bullying, etc.); 
student/parent perceptions about the 
effectiveness of programs or 
interventions; student understanding of 
relationship of school to career or has an 
academic plan]

Stakeholder Common Needs Assessment was sent out to parents, staff 
and community members to seek feedback about their perception on 
how they believe the school is performing. Feedback from parent 
representatives from the school governance teams is collected. Climate 
and Culture Staff Surveys are sent out three times a year for an 
ongoing data collection throughout the year. These data were added to 
our current data. PBIS data were collected from each school to identify 
trends in student behavior and attendance.

What does the perception data tell you?  
(perception data can describe people’s 
knowledge, attitudes, beliefs, 
perceptions, competencies; perception 
data can also answer the question “What 
do people think they know, believe, or 
can do?")

Several parents reported that they would like for communication to 
come in various forms besides social media. Based on feedback from 
the communtiy portion of the surveys, it is evident that the communtiy 
supports our school district and the continued efforts that are being 
taken in order to improve student achievement. The student attendance 
data show that students are at school and the student survey supports 
that students are engaged and learning while at school.

What process data did you use?  
(examples: student participation in school 
activities, sports, clubs, arts; student 
participation in special programs such as 
peer mediation, counseling, skills 
conferences; parent/student participation 
in events such as college information 
meetings and parent workshops)

Sign in sheets for FASFA night at the high school; percentage of 
students participating in various events, such as athletics, arts, 
leadership programs, etc.  Student Ambassadors from the elementary 
schools offered insight into their challenges and needs as students in 
our district. During the school year, the district holds two separate 
events specifically designated for parent-teacher conferences. The 
participation data from both of the events were taken into consideration.

What does the process data tell you?  
(process data describes the way 
programs are conducted; provides 
evidence of participant involvement in 
programs; answers the question “What 
did you do for whom?”)

The process data show that several of the same students participate in 
several programs throughout the year.  That data also indicate that 
parents prefer conferences to be held later in the day and/or via 
telephone or some type of electronic meeting such as Google Meets or 
Zoom.

2.6 Data Analysis Questions 21
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What achievement data did you use? STAR; GMA; Acadience (reading fluency); spiral assessments; 
WriteScore, Local Benchmarks, GKIDS, PELI, HMH-Reading Inventory, 
Unit Assessments, and SWIS.

What does your achievement data tell 
you?

For thepreliminary dataof the GMAS we have increased in all academic 
areas over the last three years (math data were not available at the 
time of this submission).  In FY21 only one subject scored above the 
state average (Science) while in FY22 three subjects scored above the 
state average (Math, Science, and Social Studies).  FY 24 continues to 
show increased percentages of Proficient and Distinguished by a 
minimum of five percentage points. While our district data shows 
promising improvement, we can still see pockets of concern, such as 
the percentage of students scoring at the proficient or distinguished 
level who are served in programs such as SWD, MTSS, EIP, and 
ESOL.

What demographic data did you use? Census data, student enrollment data, student and teacher attendance, 
discipline data, poverty percentages, teacher/leader experience, 
teacher/leader retention.

What does the demographic data tell 
you?

Our race percentages haven't changed much over the last decade, 
however, the percentage of the population having a high school school 
diploma has increased, as well as, an increase in the small percentage 
of people obtaining a bachelor's degree or higher. Our EL population 
continues to increase in numbers.

2.6 Data Analysis Questions 22
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.1 Strengths and Challenges Based on Trends and Patterns - Optional

Read the trends and patterns summaries from each section of the data analysis process. Use the information in 
these summaries to complete 3.2 and 3.3. Using the summaries in 3.1 and other local data, describe the strengths 
and challenges or answer the guiding questions for each program. Include strengths and challenges related to: a) 
general program implementation, and b) students and adults involved in or affected by the program. Focus on 
strengths and challenges that will assist in the identification of needs during 3.3. 

Strengths and Challenges Based on Trends and Patterns

Coherent Instructional:Summarize the 
coherent instructional system trends and 
patterns observed by the team while 
completing this section of the report. 
What are the important trends and 
patterns that will support the identification 
of student, teacher, and leader needs?

Effective Leadership:Summarize the 
effective leadership trends and patterns 
observed by the team while completing 
this section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Professional Capacity:Summarize the 
professional capacity trends and patterns 
observed by the team while completing 
this section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Family and Community 
Engagement:Summarize the family and 
community engagement trends and 
patterns observed by the team while 
completing this section of the report. 
What are the important trends and 
patterns that will support the identification 
of student, teacher, and leader needs?

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 23
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Strengths and Challenges Based on Trends and Patterns

Supportive Learning 
Environment:Summarize the supportive 
learning environment trends and patterns 
observed by the team while completing 
this section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Demographic and Financial:Summarize 
the demographic and financial trends and 
patterns observed by the team while 
completing this section of the report. 
What are the important trends and 
patterns that will support the identification 
of student, teacher, and leader needs?

Student Achievement:Summarize the 
student achievement trends and patterns 
observed by the team while completing 
this section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 24

IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding 
questions for each program. Include strengths and challenges related to: a) general program implementation, and 
b) students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in 
the identification of needs during 3.3.

Strengths

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 24
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IDEA - Special Education

Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding 
questions for each program. Include strengths and challenges related to: a) general program implementation, and 
b) students and adults involved in or affected by the program. Focus on strengths and challenges that will assist in 
the identification of needs during 3.3.

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 25

Title I - Part A - Improving Academic Achievement of Disadvantaged

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 25

Title I, Part A - Foster Care

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 25

Title I, Part A - Parent and Family Engagement

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 253.1 Strengths and Challenges Based on Trends and Patterns - Optional 25
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Title I, Part C - Education of Migratory Children - Describe your LEA's strengths and challenges in meeting the 
unique educational needs of its migratory students, preschoolers, dropouts, and out-of-school youth.  (Responses 
from an LEA served through a consortium are needed in order to develop consortium services, including those 
LEAs without currently identified children.  If no migrant children have been enrolled for the past three consecutive 
years, the LEA should state this to explain why strengths and challenges cannot be identified.)

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 26

Title I, Part A and Title I, Part D - Neglected and Delinquent Children

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 26

Title II, Part A - Supporting Effective Instruction

If transferring 100% of Title II, Part A, INSERT the following statement in the STRENGTHS/CHALLENGES:  
“100% transfer of Title II, Part A funds.”

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 263.1 Strengths and Challenges Based on Trends and Patterns - Optional 26
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Language Instruction for English Learners and Immigrant Students

Describe your LEA's strengths & challenges in educating English Learner & Immigrant students based on trends 
and patterns in EL subgroup achievement and progress towards English proficiency.●  If the LEA does not receive 
Title III, Part A funds, describe the strengths and challenges of serving English learners in the LEA through state 
and local resources (the state funded ESOL Language Program).
●  If the LEA receives Title III, Part A funds, describe the strengths and challenges ofboththe ESOL and Title III, 
Part A language instruction educational programs.

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 27

Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 27

Title IV, Part A - Student Support and Academic Enrichment

If transferring 100% of Title IV, Part A, INSERT the following statement in the STRENGTHS/CHALLENGES:  
“100% transfer of Title IV, Part A funds.”

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 273.1 Strengths and Challenges Based on Trends and Patterns - Optional 27
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Title I,Part A - Equitable Access to Effective Educators

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 28

Title V, Part B - Rural Education

Strengths

Challenges

3.1 Strengths and Challenges Based on Trends and Patterns - Optional 28
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.2 Identification and Prioritization of Overarching Needs

Use the results of 3.1 and 3.2 to identify the overarching needs of the LEA. Determine the priority order of the 
identified needs based on data, team member and stakeholder knowledge, and answers to questions in the table 
below. Be sure to address the major program challenges identified in 3.2. 

Overarching Need # 1

Overarching Need Increase the number of students scoring proficient and above in all content on the 
state assessment by 3% each year.

How severe is the need? High
Is the need trending better or 
worse over time?

Better

Can Root Causes be 
Identified?

Yes

Priority Order 1

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 29

Overarching Need # 2

Overarching Need A plan for systematic implementation of the MTSS framework in all schools in the 
district.

How severe is the need? High
Is the need trending better or 
worse over time?

Better

Can Root Causes be 
Identified?

Yes

Priority Order 2

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 293.2 Identification and Prioritization of Overarching Needs 29
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Overarching Need # 3

Overarching Need Effective engagement between all stakeholders.
How severe is the need? High
Is the need trending better or 
worse over time?

No Change

Can Root Causes be 
Identified?

Yes

Priority Order 3

Additional Considerations

3.2 Identification and Prioritization of Overarching Needs 30
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3. NEEDS IDENTIFICATION AND ROOT CAUSE ANALYSIS

3.3 Root Cause Analysis - Optional

Select the top 2-4 overarching needs from 3.3. Conduct a separate root cause analysis (RCA) for each need. Any 
RCA tools and resources can be used, but suggestions are available as part of the Identifying Need webinar. After 
describing the RCA process, complete a table for each selected overarching need. Use the letter codes below to 
identify which programs relate to each root cause (ex: “ABCF”).;A. IDEA - Special Education;B. School and District 
Effectiveness;C. Title I, Part A - Improving the Academic Achievement of the Disadvantaged;D. Title I, Part A - 
Foster Care Program;E. Title I, Part A - Parent Engagement Program;F. Title I, Part C - Education of Migratory 
Children;G. Title I, Part D - Programs for Neglected or Delinquent Children;H. Title II, Part A - Preparing, Training, 
and Recruiting High-Quality Teachers, Principals, and Other;I. School Leaders;J. Title III - Language Instruction for 
English Learners and Immigrant Students;K. Title IX, Part A - McKinney-Vento Education for Homeless Children 
and Youth Program

Overarching Need - Increase the number of students scoring proficient and above in all content on the state 
assessment by 3% each year.

3.3 Root Cause Analysis - Optional 31

Root Cause # 1

Root Causes to be Addressed
This is a root cause and not a 
contributing cause or symptom
This is something we can 
affect
Impacted Programs

Additional Responses

3.3 Root Cause Analysis - Optional 31

Root Cause # 2

Root Causes to be Addressed
This is a root cause and not a 
contributing cause or symptom
This is something we can 
affect
Impacted Programs

Additional Responses

3.3 Root Cause Analysis - Optional 313.3 Root Cause Analysis - Optional 31
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Overarching Need - A plan for systematic implementation of the MTSS framework in all schools in the district.

3.3 Root Cause Analysis - Optional 32

Root Cause # 1

Root Causes to be Addressed
This is a root cause and not a 
contributing cause or symptom

Yes

This is something we can 
affect
Impacted Programs

Additional Responses

3.3 Root Cause Analysis - Optional 32

Root Cause # 2

Root Causes to be Addressed
This is a root cause and not a 
contributing cause or symptom
This is something we can 
affect
Impacted Programs

Additional Responses

3.3 Root Cause Analysis - Optional 32

Overarching Need - Effective engagement between all stakeholders.

3.3 Root Cause Analysis - Optional 32

Root Cause # 1

Root Causes to be Addressed
This is a root cause and not a 
contributing cause or symptom
This is something we can 
affect
Impacted Programs

Additional Responses

3.3 Root Cause Analysis - Optional 323.3 Root Cause Analysis - Optional 32
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Root Cause # 2

Root Causes to be Addressed
This is a root cause and not a 
contributing cause or symptom
This is something we can 
affect
Impacted Programs

Additional Responses

3.3 Root Cause Analysis - Optional 33
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DISTRICT IMPROVEMENT PLAN

1 General Improvement Plan Information

General Improvement Plan Information

District Haralson County
Team Lead Brandi Johnson
Federal Funding Options to Be 
Employed (SWP Schools) in 
this Plan (Select all that apply)

Traditional funding (Federal funds budgeted separately)

Transferability of Funds (ESSA Sec. 5103).  If applicable, check the box and list the program(s) where funds are 
being transferred.  Refer to the Federal Programs Handbook for additional information and requirements.
Transfer Title II, Part A to: Title I, Part A
Cumulative Percentage of 
Allocation to be Transferred to 
the Selected Grant(s)

100%

Transfer Title IV, Part A to: Title I, Part A
Cumulative Percentage of 
Allocation to be Transferred to 
the Selected Grant(s)

100%

Factors(s) Used by District to Identify Students in Poverty (Select all that apply)
✔ Free/Reduced meal application
✔ Community Eligibility Program (CEP) - Direct Certification ONLY

Other (if selected, please describe below)

1 General Improvement Plan Information 35
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DISTRICT IMPROVEMENT PLAN

2 ED - Flex Waiver

Do you need a waiver? No

2 ED - Flex Waiver 36
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3. DISTRICT IMPROVEMENT GOALS

3.1 Overarching Need # 1

Overarching Need

Overarching Need as identified 
in CNA Section 3.2

Increase the number of students scoring proficient and above in all content on the 
state assessment by 3% each year.

Is Need # 1 also an Equity 
Gap?

Yes

Root Cause # 1
Root Cause # 2
Goal The percentage of students scoring in the range of Proficient and Distinguished 

on the state-designated assessments in all content will improve by 3% annually, 
as measured by the Georgia Milestone Assessment.

3.1 Overarching Need # 1 37

Equity Gap

Equity Gap Student achievement identify subgroups, grade level span and content area(s)

Content Area(s) ELA
Mathematics
Science
Social Studies

Grade Level Span(s) 3
4
5
6
7
8
9
10
11
12

Subgroup(s) Economically Disadvantaged
Equity interventions EI-1 Provide targeted teacher development on content, pedagogy and student 

supports and interventions 

3.1 Overarching Need # 1 373.1 Overarching Need # 1 37
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Action Step # 1

Action Step Continue Benchmark/formative assessment plan district-wide for core content 
classes 3-12.

Funding Sources Title I, Part A
Subgroups Economically Disadvantaged

Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity

Method for Monitoring 
Implementation

Timeline checklist; lesson plan alignment; observations

Method for Monitoring 
Effectiveness

STAR assessments and benchmark data comparisons during the year.

Position/Role Responsible Asst Superintendent of Instruction and Curriculum
Evidence Based Indicator

Timeline for Implementation Yearly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

NWGaRESA

3.1 Overarching Need # 1 383.1 Overarching Need # 1 38
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Action Step # 2

Action Step Purchase software for formative and summative assessments, progress 
monitoring, identifying instructional needs, and identifying non-professionally 
qualified teachers. Use the data to help teachers inform instruction for at-risk 
students at all schools.

Funding Sources Title I, Part A
Subgroups Economically Disadvantaged

Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Collaborative planning, data walks, focus walks, lesson plan review, student data, 
progress monitoring data, in-field monthly reports, MTSS intervention data

Method for Monitoring 
Effectiveness

Performance formative and summative assessments; decrease in the number of 
non-PQ'd teachers

Position/Role Responsible Federal Programs Director, Curriculum Directors, Teaching and Learning 
Department, and Principals

Evidence Based Indicator

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?
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Action Step # 2

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

3.1 Overarching Need # 1 40

Action Step # 3

Action Step Employ Instructional Support Specialists to support professional learning for 
instructional coaches and teachers in math and literacy. These specialists will 
support PL for all instructional coaches and teachers in grades K-12, through data 
analysis, formative assessment, modeling of instructional strategies, and 
providing feedback to instructional coaches and teachers on effective instruction.

Funding Sources Title I, Part A
Subgroups Economically Disadvantaged

Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Specialists calendar

Method for Monitoring 
Effectiveness

Staff feedback, formative and summative assessment data, and teacher 
observations

Position/Role Responsible K-5 Curriculum Director, 6-12 Curriculum Director, Instructional Support 
Specialists

Evidence Based Indicator

Timeline for Implementation Others : Daily
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Action Step # 3

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

NWGaRESA

3.1 Overarching Need # 1 41

Action Step # 4

Action Step Employ additional teachers to help reduce class sizes, which will provide more 
opportunities for small group intervention and differentiated instruction for at-risk 
students.

Funding Sources Title I, Part A
Subgroups Economically Disadvantaged

Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Professional Capacity
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Teacher attendance reports, retention rate, employment percentages

Method for Monitoring 
Effectiveness

Observation data, student assessment data, and progress monitoring data.

Position/Role Responsible principals, HR/personnel, Federal Programs Director
Evidence Based Indicator
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Action Step # 4

Timeline for Implementation Yearly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?
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3. DISTRICT IMPROVEMENT GOALS

3.2 Overarching Need # 2

Overarching Need

Overarching Need as identified 
in CNA Section 3.2

A plan for systematic implementation of the MTSS framework in all schools in the 
district.

Is Need # 1 also an Equity 
Gap?

Yes

Root Cause # 1
Root Cause # 2
Goal To implement a systematic plan for MTSS framework to include the continuation 

of PBIS under the umbrella of MTSS.

3.2 Overarching Need # 2 43

Equity Gap

Equity Gap Student achievement identify subgroups, grade level span and content area(s)

Content Area(s) ELA
Mathematics
Science
Social Studies
Other : SEL

Grade Level Span(s) K
1
2
3
4
5
6
7
8
9
10
11
12
NA

Subgroup(s) Economically Disadvantaged
Race / Ethnicity / Minority

Equity interventions EI-7 Provide equitable access to student support programs and interventions
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Action Step # 1

Action Step Conduct monthly trainings with MTSS admin (at least one from each school) 
about the MTSS framework and intervention pieces.

Funding Sources Title I, Part A
McKinney-Vento

Subgroups Economically Disadvantaged
Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Sign in sheets for monthly meetings

Method for Monitoring 
Effectiveness

Quarterly reviews of RtI files, discipline data

Position/Role Responsible Director of Student Support Services
Evidence Based Indicator

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

NWGaRESA
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Action Step # 2

Action Step Employ a Director of Student Support Services to assist and train administrators, 
teachers, and paraprofessionals regarding delivery models and proper 
instructional materials; Implement procedures and guidelines for using student 
achievement data to measure the effectiveness of instructional support programs.

Funding Sources Title I, Part A
Subgroups Economically Disadvantaged

Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Effective Leadership
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Sign in sheets, PL materials, MTSS usage; Daily calendar for DSS

Method for Monitoring 
Effectiveness

STAR data to monitor interventions; Admin, teachers and paras can understand 
and explain intervention and assessment data

Position/Role Responsible Direct of Student Support Services
Evidence Based Indicator

Timeline for Implementation Weekly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?
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Action Step # 3

Action Step Purchase assessment and progress monitoring software to track formative and 
summative assessment data to help teachers analyze data and inform instruction 
for at risk students at all schools.

Funding Sources Title I, Part A
Subgroups Economically Disadvantaged

Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Coherent Instruction
Professional Capacity
Supportive Learning Environment

Method for Monitoring 
Implementation

Software usage reports

Method for Monitoring 
Effectiveness

Performance on standardized tests, performance on formative and summative 
assessments

Position/Role Responsible Asst Superintendent of Curriculum and Instruction, Instructional Support 
Specialists, School Level Instructional Coaches, School Level Administration, 
Director of Student Support Services

Evidence Based Indicator

Timeline for Implementation Yearly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?
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3. DISTRICT IMPROVEMENT GOALS

3.3 Overarching Need # 3

Overarching Need

Overarching Need as identified 
in CNA Section 3.2

Effective engagement between all stakeholders.

Is Need # 1 also an Equity 
Gap?

No

Root Cause # 1
Root Cause # 2
Goal Effectively demonstrate the importance of valuing and prioritizing engagement 

between stakeholders.

3.3 Overarching Need # 3 47

Action Step # 1

Action Step Create a quarterly newsletter with Community and Parent Engagement 
information to share with staff and the community.

Funding Sources Title I, Part A
Subgroups Economically Disadvantaged

Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Effective Leadership
Professional Capacity
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Dates newsletter is shared

Method for Monitoring 
Effectiveness

Survey data

Position/Role Responsible Federal Programs Director
Evidence Based Indicator

Timeline for Implementation Quarterly
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Action Step # 1

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

Local agencies could publish and/or post pertinent information for the schools.

3.3 Overarching Need # 3 48

Action Step # 2

Action Step Teachers will communicate at least one positive message to a parent or guardian 
by the end of each school month.

Funding Sources Title I, Part A
Title V, Part B

Subgroups Economically Disadvantaged
Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Effective Leadership
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

Contact logs in Infinite Campus

Method for Monitoring 
Effectiveness

Surveys

Position/Role Responsible School Admin
Evidence Based Indicator
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Action Step # 2

Timeline for Implementation Monthly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

3.3 Overarching Need # 3 49

Action Step # 3

Action Step Each school will employ a parent liason to assist Title I schools in providing parent 
involvement activities.

Funding Sources Title I, Part A
Subgroups Economically Disadvantaged

Foster
Homeless
English Learners
Race / Ethnicity / Minority
Student with Disabilities

Systems Effective Leadership
Family and Community Engagement
Supportive Learning Environment

Method for Monitoring 
Implementation

meetings with parent liasion and minutes

Method for Monitoring 
Effectiveness

sign in sheets, Family and Parent
engagement artifacts such as handouts, website postings, student compact.

Position/Role Responsible principal
Evidence Based Indicator
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Action Step # 3

Timeline for Implementation Quarterly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?

3.3 Overarching Need # 3 50

Action Step # 4

Action Step Purchase communication software to allow school leaders and staff to 
communicate with parents and families.  This program should include the ability to 
communicate safely with individuals or identifed groups (schools, classes, teams, 
etc).

Funding Sources Title I, Part A
Subgroups Economically Disadvantaged

Foster
Homeless
English Learners
Migrant
Race / Ethnicity / Minority
Student with Disabilities
Immigrant

Systems Family and Community Engagement
Method for Monitoring 
Implementation

Usage data logs

Method for Monitoring 
Effectiveness

Staff and parent surveys

Position/Role Responsible Federal Programs Director, School Level Administrators
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Action Step # 4

Evidence Based Indicator

Timeline for Implementation Yearly

Does this action step support 
the selected equity 
intervention?

What partnerships, if any, with 
IHEs, business, Non-Profits, 
Community based 
organizations, or any private 
entity with a demonstrated 
record of success is the LEA 
implementing in carrying out 
this action step(s)?
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4. REQUIRED QUESTIONS

4.1 Coordination of Activities, Serving Children

Required Questions

Coordination of Activities

Describe how the LEA ensures ongoing 
and continuous coordination of services, 
supports, agency/community 
partnerships, and transition services for 
children served across its federal 
programs (Title I, Part A; Title I, Part A 
Children in Foster Care; Title I, Part A 
Family School Partnerships; Title I, Part 
C; Title II, Part A; Title III, Part A; Title IV, 
Part A; Title IV, Part B).

Individual coordinators for each federal program (Title I, Part A - 
Economically Disadvantaged, Title I, Title II, Part A - Teacher and 
Leader Effectiveness, Title III - English Learner and Immigrant 
Students, Title IV, Part A - Student Support and Academic Enrichment, 
McKinney Vento/Homeless Education Program, Foster Care Education, 
and Special Education) meet at least monthly, in the Leadership team 
meetings which also include principals, assistant principals, academic 
coaches and other student services personnel. During these meetings, 
data are reviewed, student progress is discussed, and improvement 
plans are revised as necessary. One aspect of the system and school 
plans that is reviewed is budgeting needs. Funds from various federal 
programs are utilized to have maximum impact on student 
achievement. In addition to providing support to schools on 
improvement planning at the annual admin meeting each July, the 
Federal Programs Department also regularly provides technical 
assistance and feedback on school improvement plans to ensure that 
they are well written and that coordination of services has been 
considered.

4.1 Coordination of Activities, Serving Children 52

Serving Low Income and Minority Children

Describe how the district will ensure that 
low-income and minority children enrolled 
in Title I schools and/or programs are not 
served at disproportionate rates by:1.  
ineffective teachers
2.  out-of-field teachers
3.  inexperienced teachers

(Please specifically address all three 
variables)

Previously, our administrators completed an intensive and thorough 
training on observing using TKES and giving effective feedback. This 
has allowed for consistency across the district in expectations for 
teachers. When a teacher is identified as "ineffective" they are 
assigned professional learning and time is set aside for them to work 
with an instructional coach to learn best practices in hopes of improving 
instruction and student success through a coaching cylce. Interrater 
Realiability Walk-Throughs will be conducted routinely with district and 
school admin to continue to improve the consistency in practice and 
expectations.
During the hiring process all efforts are made to hire individuals holding 
appropriate certifications. In the event that the teacher is hired through 
our waiver process, HCSD still goes through the process to get the 
teacher professionally qualified in their field. Each year, the personnel 
director and the principals look at certification and class schedules to 
assure that teachers are in field for their classes.
HCSD uses a Teachers as Mentors method for all new hires. This is a 
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Serving Low Income and Minority Children

monthly process broken down by topics and needs for new teachers. 
Instructional Coaches are also available at each school to work with 
new teachers through a coaching cycle of observation, feedback and 
modeling.
Certification reports are generated from the PSC to determine 
individuals who are out-of-field in order to develop an action plan to 
establish professional qualifications.

4.1 Coordination of Activities, Serving Children 53

Professional Growth Systems

Describe the district's systems of 
professional growth and improvement for 
teachers and school leaders (serving 
both the district and individual schools).

HCSD professional growth system is aligned to the Georgia Standards 
with focus on the Achievement Level Descriptors. Through a 
collaborative effort with district leaders, school administrators, and 
teacher leadership, clear expectations on the utilization of data for 
teachers and administrators were established. Curriculum maps/pacing 
guides were revised and a comprehensive quarterly benchmark 
assessments for third grade through twelfth grade were created. We 
have continued this process and have narrowed the focus to the 
utilization of formative assessments to adjust instruction daily/weekly by 
employing flexible groups. Through teacher surveys, we gathered 
viable information concerning teachers' knowledge on formative 
assessments and their ability to disaggregate data to modify instruction. 
This will be an ongoing Professional Learning topic as we employ new 
teachers to the district each year.
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4. REQUIRED QUESTIONS

4.2 PQ, Federally Identified Schools, CTAE, Discipline

Required Questions

Professional Qualifications

For the current fiscal year, using the flexibility granted under Georgia charter law (OCGA 20-2-2065) or State 
Board Rule – Strategic Waivers (160-5-1-.33), does the district intend to waive certification? [ESSA Sec. 
1112(c)(1)(B)(ii)]
✔ Yes

No (no further action)

If the LEA waives certification, specify the waiver option below:
✔ The LEA waives certifications for all teachers allowable by law. (no further action)

Other (If other, describe the minimum qualifications required for employment of teachers for whom 
certification is waived.)

4.2 PQ, Federally Identified Schools, CTAE, Discipline 54

State and Federally Identified Schools

Describe the actions the district will 
implement to support federally identified 
schools (CSI/TSI/ATSI). Include a 
statement explaining how the district will 
prioritize and allocate funds to support 
federally identified schools. If the LEA 
has no federally identified schools, enter 
"N/A".

HCSD currently does not have any state and/or federally identified 
schools. In the event of of a school being identified, the Federal 
Programs director will work with state liaisons and the school principal 
to develop a plan for improvement with frequent visits of progress 
monitoring.

4.2 PQ, Federally Identified Schools, CTAE, Discipline 54

CTAE Coordination

Describe how the district will support 
programs that coordinate and integrate 
academic and career and technical 
education content through:
coordinated instructional strategies, that 
may incorporate experiential learning 
opportunities and promote skills 
attainment important to in-demand 
occupations or industries; andwork-based 
learning opportunities that provide 
students in-depth interaction with industry 

- Academic skills are embedded in all CTAE curricula. During a data 
analysis meeting, instructors noted that the monthly professional 
learning on instructional strategies has improved their practice and 
students' accessibility to the curriculum. The routine professional 
learnings offer instructors strategies for tackling the college-level texts 
students encounter in CTAE programs and strategies for managing 
project-based learning experiences. CTAE directors include local 
technical college instructors on their advisory boards to ensure that the 
academic and technical skills students are learning align with 
post-secondary standards.
Workforce advisory boards routinely work with instructors to provide 
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CTAE Coordination

professionals and, if appropriate, 
academic credit.

relevant experiential learning opportunities for students. These industry 
partners help instructors plan projects, serve as guest speakers, and 
participate in judging projects in addition to the bi-annual advisory 
board meetings hosted by the College & Career Academy. Our 
partners also host industry field trips and externships for both students 
and instructors.
HC offers stackable credentials and articulated credit to eliminate 
barriers and expedite entry into in-demand fields. Our culinary pathway 
offers students the opportunity to earn ServSafe food handler and 
ServSafe manager credentials. Students in Film earn Adobe Premiere 
Pro certifications, and Automotive Technology students become ASE 
certified in up to 10 areas. The Healthcare pathway offers students the 
opportunity to earn their CNA license. Construction and Welding share 
the same entry-level safety course, allowing students to enter the other 
cluster course without duplicating that course. Students may earn their 
OSHA 10 or OSHA 30 certification in these pathways. Students in 
welding, culinary arts, early childhood education, mechatronics, and 
automotives may earn articulated credit through West Georgia 
Technical College or any TCSG institution. Additionally, HC CCA will 
offer students the opportunity through Dual Enrollment to earn TCSG 
certificates in Cosmetology on campus through partnership with 
WGTC. The articulated exams and Dual Enrollment are coordinated 
through the partnership that WGTC and HCSD have developed.

We have partnered with local businesses to offer students internship 
opportunities. Tanner Health provides opportunities in marketing, 
nursing, IT, and maintenance. OrthoWest's internship program gives 
Healthcare students a glimpse into physical therapy, surgical 
technology, and orthopedic-related career pathways. OrthoWest 
provides a surgical tech internship for Healthcare students. Additionally, 
the Haralson County Fire Department partnership provides a public 
safety pathway where seniors can earn credentials, engage in training, 
and obtain the necessary licensing for employability.
The district also supports programs such as Accelerated Career and 
Southwire's 12 for Life by providing transportation for students. These 
programs allow students to gain experience in an industry, earn 
certifications, and receive college credit for coursework, expediting their 
entry into in-demand industries.
Furthermore, CTSO participation is stressed in each Pathway, 
promoting skills attainment. Teachers are provided regular training 
opportunities through the CTAE Resource Network to recruit members 
and prepare for competitions.  Also, our Career Counselor works with 
our middle and high school students to provide them with opportunities 
to explore career pathways through industry tours, guest speakers, and 
experiential opportunities based on their YouScience assessments.
- Work-based Learning strives to ensure that students gain experience 
in fields they intend to pursue a career. Our WBL program is robust, 
and an internship with an industry has been established as a Capstone 
experience for Pathway completers. Because of this, our WBL program 
has established a rapport with our community and created a network of 
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CTAE Coordination

opportunities for students to explore careers and work alongside 
industry professionals. HCSD employs a full-time WBL coordinator to 
facilitate and support our mission of coordinating meaningful 
internships. HCSD also supports WBL opportunities by providing paid 
internships for skills trade positions within the district.

4.2 PQ, Federally Identified Schools, CTAE, Discipline 56

Efforts to Reduce Overuse of Discipline Practices that Remove Students from the Classroom

Describe how the district will support 
efforts to reduce the overuse of discipline 
practices that remove students from the 
classroom, which may include identifying 
and supporting schools with high rates of 
discipline, disaggregated by each of the 
subgroups of students.

HCSD is entering its 14th year as a PBIS district and begin transitioning 
to a GaMTSS (Georgia Multi-Tiered System of Supports) district during 
the 25-26 year. PBIS will remain a core component of our framework 
but will now be integrated into the behavior and well-being domain of 
supporting the whole child.
The district's MTSS/PBIS coordinator will share updates on current 
initiatives, processes, and procedures during the monthly District 
Leadership Team meetings, which include all district leaders and 
principals.
All schools will continue working toward maintaining or improving a 4- 
or 5-star climate rating by implementing PBIS strategies that enhance 
student outcomes and prioritize student well-being.
Each school will also hold monthly PBIS meetings to review attendance 
and behavior data. This data—disaggregated by grade level, gender, 
day, time, and subgroup—will be used to identify trends and determine 
appropriate interventions and supports.
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4. REQUIRED QUESTIONS

4.3 Title I A: Transitions, TA Schools, Educational Program - Optional

Required Questions

Middle and High School Transition Plans

Describe how the district will implement 
strategies to facilitate effective transitions 
for students from middle grades to high 
school and from high school to 
postsecondary education including:
coordination with institutions of higher 
education, employers and local partners; 
andincreased student access to early 
college high school or dual or concurrent 
enrollment opportunities or career 
counseling to identify student interests 
and skills.

4.3 Title I A: Transitions, TA Schools, Educational Program - Optional 57

Preschool Transition Plans

Describe how the district will support, 
coordinate, and integrate services with 
early childhood programs at the district or 
school level, including plans for transition 
of participants in such programs to local 
elementary school programs.

4.3 Title I A: Transitions, TA Schools, Educational Program - Optional 57

Title I, Part A - Targeted Assisted Schools Description

If applicable, provide a description of how 
teachers, in consultation with parents, 
administrators, and pupil services 
personnel, will identify the eligible 
children most in need of services in Title I 
targeted assistance schools.  The 
description must include the multi-criteria 
selection to be used to identify the 
students to be served.
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Title I, Part A – Educational Programs

Provide a general description of the 
instructional program in the following:
Title I schoolwide schools;Targeted 
Assistance Schools; andschools for 
children living in local institutions for 
neglected or delinquent children.
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4. REQUIRED QUESTIONS

4.4 Title I Part C

Required Questions

Title I, Part C – Migrant Intrastate and Interstate Coordination

Consortium and Direct-Funded LEAs 
describe:How to support the records 
transfer process for students moving in 
and out of the school (including academic 
and health records), andHow they collect 
and how they use the occupational 
survey during new student registration 
and back-to-school registration for all 
returning students, and how it is 
coordinated and reviewed.Consortium 
LEAs and Direct-funded LEAs 
describe:How the Migrant Student 
Information Exchange (MSIX) is used in 
the records transfer process (consortium 
LEAs describe how they coordinate with 
the MEP Consortium):Who in the LEA 
accesses MSIX when migratory children 
and youth enroll and depart?How the 
information in MSIX, when available, is 
used for enrollment and course 
placement decisions for migratory 
children and youth.

During the July administrators meeting each year, copies of the 
occupational survey are distributed to each of the 6 schools in the 
district (for the upcoming school year). Schools are to include these 
forms in their back to school packets. Front office staff are trained on 
the process for what to do with these completed forms. The forms are 
available in multiple languages, as needed. Staff are also trained on the 
importance of making sure that each newly enrolled family completes 
one and that they are promptly sent to the District Office. The System 
Student Information Specialist emails those forms with at least one 
"yes" and one or more of the boxes from 1 to 7 checked, through the 
DOE's Portal, to our Region 1 MEP.  Throughout the school year, all 
students new to the district will be provided with an occupational 
survey.

In the registration/withdrawal process, each school's School 
Informational Assistant (SIA) handles the transfer of student records for 
all students within that school. If it involves Migrant students, the SIA 
will contact our MEP regional staff for support during this process if 
language is a barrier or if interpretation of records is necessary. The 
MEP regional staff may access Migrant data available through the 
portal to help with this process. Additionally, the MEP regional staff 
have access to MSIX to help in the records transfer process. The MEP 
regional staff and the System Student Information Specialist, have 
access MSIX so the most current student data and records, such as 
immunization, are current and available if a Migrant student moves.

The sharing of this information makes interstate and intrastate 
coordination of educational services more constant and cuts down on 
the wait time for the student to begin receiving appropriate support and 
services.
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Title I, Part C – Migrant Supplemental Support Services
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Title I, Part C – Migrant Supplemental Support Services

1.Consortium LEAs describe:ul
2.  How academic and non-academic 
services are coordinated for all 
participants (P3–P5, K–12, OSY) with the 
MEP
3.Direct-funded LEAs describe:ul
4.  How the needs of preschool children 
(P3–P5) and families are identified and 
how services are implemented and 
evaluated during the regular school year 
and summer
5.  How the academic and non-academic 
needs of Out-of-School Youth (OSY) and 
Drop-Outs are identified, how the OSY 
Profile Form is used to support the 
identification of needs and the delivery of 
appropriate services, and how services 
are implemented and evaluated during 
the regular school year and summer

Each summer, HCSD works with community members to provide 
school supplies, hair-cuts, vaccinations, and inform parents about 
various opportunities and resources the schools have available. 
Counselors within the schools receive communication regularly to 
ensure Migrant students and families' needs are addressed and 
handled appropriately. Additionally, when a Mirgrant student is 
identified, we will collaborate with MEP regional staff so they can help 
us create a plan for service and help us identify and provide 
opportunities for migrant parent involvement.

Haralson County is a small rural community and HCSD has developed 
partnerships with various agencies and organizations such as the 
Health Department, Babies Can't Wait, and local churches. Through 
these partnerships Migrant families have the opportunity to attend GED 
classes, join summer reading clubs and participate in meal programs 
throughout the year, in addition to summer school opportunities offered 
through our schools.
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4. REQUIRED QUESTIONS

4.5 IDEA

Required Questions

IDEA Performance Goals:

Describe how the district will meet the 
following IDEA performance goals:
IDEA Performance Goal 1: Improve 
graduation rate outcomes for students 
with disabilities.
What specific post-secondary outcome 
activities (school completion, school age 
transition, and post-secondary transition) 
are you implementing in your LEA to 
improve graduation rates?
Include:Description of your district’s 
proceduresSpecific professional learning 
activitiesPlan to monitor implementation 
with fidelity

School Completion:
The Haralson County School District continues to focus on graduation 
rates and postsecondary outcomes. According to the 2025 CCRPI, 
Haralson County School District's graduation rate is 98.9%. To 
continue improving outcomes for all students with disabilities, Haralson 
County Schools uses several methods.

HCSD ensures that all students with disabilities are educated to the 
maximum extent possible in the general education setting, utilizing the 
student's Least Restrictive Environment (LRE). Special Education 
Teachers serve students in the content areas in which they possess 
strengths and expertise. The progress of students with disabilities on 
IEP and transition goals is monitored through progress monitoring, and 
goals are adjusted as needed to ensure students receive a Free 
Appropriate Public Education (FAPE) and make adequate progress in 
light of their specific disability considerations.

The Positive Behavioral Interventions and Supports (PBIS) Program is 
also utilized throughout Haralson County Schools, helping foster a 
positive school climate and address students' individual behavioral 
needs. All HCSD schools have achieved operational status. Research 
shows that PBIS, when implemented with fidelity, reduces exclusionary 
discipline and increases school completion.

For students with more significant behavior concerns, HCSD employs a 
full-time Behavior Specialist. This individual meets with the school 
teams to assist with identifying targeted supports that can be 
implemented within the student's LRE.

Students with Disabilities participate in the Career Technical and 
Agricultural Education (CTAE) Program with support from a full-time 
Career Technical Instruction (CTI) teacher. This teacher ensures that 
students with disabilities receive the support, services, and 
accommodations required to participate in the CTAE Pathways to the 
greatest extent possible. Students with disabilities also have the 
opportunity to participate in the "12 for Life" job-training and academic 
program provided through Southwire, Inc.
HCSD provides supplemental curriculum opportunities through 
resource and support classes for middle and high school students to 
address their academic needs based on their individual LRE 

4.5 IDEA 61



REQUIRED QUESTIONS

IDEA Performance Goals:

considerations. Students are scheduled into these classes throughout 
the year based on their assessment, screening data, and their progress 
monitoring data.
HCSD has an alternative school to support non-traditional students.The 
alternative school provides coursework in a variety of formats, including 
online and small-group instruction. The alternative school is supported 
by content-certified specialists and the district behavior. This helps 
maximize the student's educational support within this setting. In 
addition, HCSD partners with the Georgia Network of Educational and 
Therapeutic Supports (GNETS) Program. The 6-12 program is 
currently located at Haralson County High School, and the 2-5 program 
is currently housed at Buchanan Elementary School. The school based 
setting allows for an enriched LRE while receiving services through the 
therapeutic setting. The mixture of educational, therapeutic, and 
behavioral supports in this program enables the student's transition 
back into general education or postsecondary settings through gradual 
inclusion in general school settings while receiving the required support 
for success. Additionally, the district collaborates with Mountain Ed, 
which is a non-traditional, public evening high school system in 
Georgia. Mountain Ed is a charter school that utilizes the High School 
facility for their Haralson campus. This opportunity provides students 
another supported method to work toward graduation in a non 
traditional setting.

School-Age Transition:
To ensure that each student receives appropriate transition services 
and support, all students begin creating Individual College and Career 
Plans in middle school through YouScience, with support from teachers 
and School Counselors, as required by Georgia SBOE Law 
160-4-8-.09. In 6th grade, all students begin the process by 
participating in a variety of activities, such as career counseling and 
taking career interest inventories. During the 8th-grade school year, 
each student receiving Special Education services creates an individual 
transition plan with support from their Case Managers, teachers, and 
School Counselors. This transition plan is created concurrently with the 
College and Career Plan. The College and Career Plan and other 
information (e.g., career interest surveys, input from the student and 
parents) are used to guide the development of the IEP transition plan 
and goals. Transition meetings are held each year starting in the Spring 
of the 8th-grade school year, and the student is invited as a required 
member for each meeting at this point, as required by Georgia law. The 
meeting also includes Case Managers, parents, general education 
teachers, and any relevant outside agencies (e.g., GVRA). The 
transition plan and goals are discussed and reviewed during the IEP 
meeting.

Postsecondary Transition:
To ensure career readiness, HCSD partners with the Georgia 
Vocational Rehabilitation Agency (GVRA), a transition program focused 
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on job-ready skills to support students as they transition into their 
postsecondary settings.

Transition planning continues throughout high school to students with 
disabilities.These plans focus on post secondary outcomes such as 
employment, training, and college readiness. Transition plans are 
reviewed during the IEP meeting and updated as required due to 
changes and or progress through the plan. This will assist the student 
in the transition by responding to any individualized needs they may 
have during high school and as they work through credit acquisition.

Prior to graduation, every student with Special Education Services 
receives a written Summary of Performance that uses recent data on 
academic, social/emotional, behavioral, and transition skills to provide 
guidance for postsecondary opportunities. The Summary of 
Performance includes recommendations on how to assist the student 
with meeting the identified post secondary goals.

Monitoring and Supervision:
Students' performance statistics (e.g., grades, discipline, attendance) 
are monitored regularly to identify at-risk students and provide effective 
interventions. Progress is closely monitored for all PK-8 students 
through evaluations and screeners (e.g., GMAS, Dyslexia Screener, 
BEACON), as well as individualized progress monitoring for all IEP 
goals. This progress monitoring data is used to support differentiated 
and individualized instruction, providing students with specific learning 
supports and interventions aligned with their needs.
To ensure all transition services and academic settings are 
implemented with fidelity, HCSD utilizes a multi-tiered oversight plan. 
Lead Special Education Teachers and Case Managers utilize a 
standardized compliance checklist to regularly review school schedules 
and transition plans. The Special Education Director and district-level 
staff complete internal audits of IEPs to ensure federal compliance 
regarding services, accommodations, and Least Restrictive 
Environment (LRE) settings. The district Behavior Specialist also 
regularly evaluates the implementation of Behavior Intervention Plans 
(BIPs) to ensure that data tracking aligns with the prescribed behavioral 
goals.
The district PBIS Team meets monthly with schools to evaluate 
implementation data using state-recognized fidelity measurement tools 
and analyze trend data to deploy immediate technical assistance where 
gaps arise.
To track postsecondary outcomes, staff survey former students 1 year 
after they leave Haralson County High School.  Surveys are completed 
through email, letters, meetings, conversations, and phone calls. These 
data are reviewed annually by special education staff and the Special 
Education Director to identify trends and areas for improvement. The 
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data is then compiled and submitted to the State of Georgia, 
Department of Education for review. These data, along with current 
graduation rates, transition IEP compliance rates, and student 
achievement data, are used to plan professional development and 
technical assistance for special education teachers who work with 
students in grades 6-12.

Professional Learning:
HCSD provides training focused on the effective implementation of 
Specially Designed Instruction (SDI) in general education (including 
co-teaching settings) and small-group settings. This ensures that 
individual IEP goals are met while students also access grade-level 
standards. HCSD also provides training in High Leveraged Practices 
(HLP) for Special Education and high-leverage co-teaching practices 
(e.g., parallel teaching, station teaching) to increase student 
engagement and reduce the student-teacher ratio.

Teachers are also trained in the Positive Behavioral Interventions and 
Supports (PBIS) Program. The district PBIS Team provides this training 
and any technical assistance required, based on data collection and 
observations.

Additional professional development topics are determined by 
district-level staff based on data collection, observations, and changes 
to state and federal law and statutes. Training and learning 
opportunities are available during individualized support sessions, 
Professional Development, Teacher Workdays, and monthly Lead 
Teacher meetings (e.g., Transition Services and Supports, Transition 
goal writing). Targeted technical assistance is determined through data 
collection and observations by District-level staff and is provided based 
on individual needs.

Special Education teachers also have the opportunity to obtain 
certifications and endorsements in core content areas at the middle 
school and high school levels to provide pull-out classes and additional 
support for students with disabilities. Special education teachers also 
receive professional development and technical assistance from 
specialists in reading, literacy, dyslexia, math, behavior, and transitions.
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Describe how the district will meet the 
following IDEA performance goals:
IDEA Performance Goal 2: Improve 
services for young children (3-5) with 
disabilities.
What specific young children activities 
(environment, outcomes, and transition) 
are you implementing in your LEA to 
improve services for young children (ages 
3-5)?
Include:LEA proceduresServices that are 
offered and provided within your district 
as well as where the service options are 
located.  (e.g. local daycares, Head Start, 
homes, community-based classrooms, 
PreK classrooms)Staff that will be 
designated to support the 3-5 
populationCollaboration with outside 
agencies, including any trainings 
conducted by the LEAParent trainings

LEA Procedures and Transition: HCSD implements procedures to 
ensure a seamless transition for young children (ages 3-5) entering 
special education services. To meet the federal mandate of completing 
eligibility and implementing an IEP by the child's third birthday, the 
HCSD Preschool Coordinator and evaluation team collaborate monthly 
with the Babies Can't Wait Part C program staff. HCSD staff actively 
participate in meetings with the Babies Can't Wait program staff prior to 
the child's third birthday. A comprehensive Child Find framework and 
established contracts with Babies Can't Wait and Head Start help 
facilitate the transfer of records, scheduling of evaluations, and timely 
completion of eligibility determinations. Their goal is for 100% of young 
children referred from Babies Can't Wait to be identified as a student 
with a disability by their third birthday (as referenced in Georgia State 
Rule 160-4-7-.03 and Rule 160-4-7-.04).

Preschool evaluation instruments are used to measure student 
progress and identify young children who may require intensive 
services. These evaluations can take place prior to the child's third 
birthday or after the child has begun preschool in Head Start, in the 
community, or in Georgia's Pre-K classes located in the HCSD 
buildings.

Continuum of Services and Location:
HCSD offers a full continuum of service options to ensure that young 
children are educated in their Least Restrictive Environment. Services 
are delivered across various settings depending on the individual needs 
determined by the IEP team, including:
●       Community-Based Settings: Speech-language pathology and 
special education consultation support are provided directly at local 
daycares, community-based classrooms, and private preschools.

●       Head Start: A district Speech-Language Pathologist visits the 
local Head Start weekly to provide direct services and consult with staff. 
Special education consultation support is also available to Head Start 
staff as needed.

●       Georgia's Pre-K Classrooms: HCSD operates four Georgia's 
Pre-K classrooms and six kindergarten classrooms, utilizing blended 
and inclusion frameworks.

●       Small Group Separate Classrooms: Students requiring more 
intensive, specialized instruction can receive it outside the general 
education setting.

●       Home Environment: This is provided when a child's medical or 
unique developmental needs prevent the student from attending a 
community or school-based program.

4.5 IDEA 65



REQUIRED QUESTIONS

IDEA Performance Goals:

Designated Staff for the 3-5 Population:
To support the unique needs of the 3-5 population and ensure the 
implementation of High-Leverage Practices, HCSD employs a 
multidisciplinary team including:
●       The Preschool Coordinator oversees compliance, transitions, 
evaluations, and agency collaboration.

●       Preschool Special Education Teachers are trained in the Georgia 
Early Learning and Developmental Standards (GELDS) published by 
the Georgia Department of Early Care and Learning (DECAL) for use in 
Georgia's Pre-K classrooms as well as programs to support early 
childhood development (e.g., The Pyramid Model for Supporting Social 
Emotional Competence in Infants and Young Children).

●       Speech-Language Pathologists, Occupational Therapists, and 
Physical Therapists.

●       A district BCBA to support behavioral interventions within the 
educational environment.

Data-Driven Outcomes and Environment:
Preschool evaluation instruments, including local standards-based 
assessments and Work-Sampling Online (WSO) assessment data, are 
utilized alongside regular IEP goal progress monitoring to measure 
child progress and adjust classroom interventions, supports, and 
services.

The Special Education Director, Preschool Coordinator, and designees 
review identification and outcome data (spanning environment, growth, 
and exit data) monthly. This data is used to adjust instructional 
schedules, modify classroom environments, and determine district-wide 
professional learning needs. Professional learning is also determined 
based on new federal and state regulations.

Based on the collected data, the child's IEP Team may determine that 
the nature or severity of the child's disability, or their lack of response to 
the services and supports provided in the child's current special 
education environment, prevents satisfactory achievement. Therefore, 
the IEP Team (including the parent and LEA) may agree that the 
student's Least Restrictive Environment is outside of the general 
education setting in a small-group classroom or a home environment.

Agency Collaboration and Staff Training:
Preschool staff participate in targeted professional learning to support 
early intervention, specifically focusing on specially designed 
instruction, literacy, social-emotional development, and 
developmentally appropriate practices. Staff receive ongoing technical 
assistance through Google classroom(s) that house webinars, 
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modules, and articles, as well as in-person training from regional and 
state partners (e.g., North West GA RESA, Marcus Autism Center, 
UWG, Vector Training, GOIEP, Georgia Connections and GADOE 
Community).

Public Awareness and Parent Trainings:
HCSD conducts Child Find public awareness activities semi-annually 
and throughout the year. Information surveys, and informational 
materials are published on the HCSD website, broadcast on the local 
radio station and distributed physically and through email to pediatrician 
offices, local clinics, the local Chamber of Commerce, and the 
Department of Community Health. For parents who complete the intent 
to home school, contact letters are sent home monthly as parents 
identify with the state of Georgia Department of Education. HCSD also 
hosts parent outreach and training meetings three times per year in the 
community. These trainings focus on specific early childhood topics, 
including: navigating the transition from Part C to Part B services; 
implementing speech, language, and literacy strategies within the 
home; and positive behavior interventions and supporting 
social-emotional growth at home.

Describe how the district will meet the 
following IDEA performance goals:
IDEA Performance Goal 3: Improve the 
provision of a free and appropriate public 
education to students with disabilities.
What specific activities align with how you 
are providing FAPE to children with 
disabilities?
Include:How teachers are trained on 
IEP/eligibility procedures and instructional 
practicesHow LRE is ensuredThe 
continuum of service options for all 
SWDsHow IEP 
accommodations/modifications are 
shared with teachers who are working 
with SWDsSupervision and monitoring 
procedures that are being implemented to 
ensure that FAPE is being provided

Ensuring the Least Restrictive Environment:
HCSD ensures that all students with disabilities are provided with a 
Free Appropriate Public Education (FAPE) in the Least Restrictive 
Environment (LRE) to all students with disabilities ages 3-21 (Georgia 
SBOE Rules 160-4-7-.02 and 160-4-7-.07).  FAPE is provided and 
includes access to the general education curriculum and an opportunity 
to make appropriate progress on the goals and objectives included in 
the IEP in light of the student's disability. In this way, students with 
disabilities are exposed to the general education curriculum aligned 
with the Georgia Standards of Excellence while striving to make 
appropriate progress on appropriately ambitious IEP goals in light of 
the student's disability and circumstances.

Starting with identifying students with disabilities through the Child Find 
process and the data-driven MTSS process, HCSD ensures that all 
students identified with a disability are appropriately served in all 
schools and programs. Continuous progress monitoring of IEP goals 
allows teachers to identify specific needs and provide intensive, 
targeted assistance for all students with disabilities. Student's IEP 
teams review the collected data to ensure that the student's 
environment is appropriate and that the student is making adequate 
progress on their IEP goals in light of their individual disabilities. 
Collected data includes progress on school-based screeners (e.g., 
AMIRA, BEACON, STAR), state assessments (e.g., GMAS, GKIDS), 
grades, behavior data, and progress on IEP goals.

The IEP Teams will discuss and determine any changes to goals, 
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accommodations, supports, or services that may be required based on 
the collected data. This decision will be documented in the IEP 
minutes. Based on the collected data, IEP Teams may determine that 
the nature or severity of a student's disability, or their lack of response 
to the services, supports, modifications, and accommodations in the 
general education classroom prevent satisfactory achievement. 
Therefore, the IEP Team (including the parent and LEA) may agree 
that the student's Least Restrictive Environment is outside of the 
general education setting. If this decision is made, the IEP Team will 
fully document the justification in the IEP minutes.

HCSD also offers a wide range of AT devices and services to remove 
barriers to learning and ensure full participation. HCSD employs an AT 
coordinator that provides professional learning, consultation, and 
technical assistance on AT resources and AT training.

Continuum of Service Options:
HCSD provides a full continuum of services through consultation, 
supportive instruction, collaborative and co-teaching, small-group 
instruction, separate school, home-based IEP services, and Extended 
School Year (ESY). These services are also provided to community 
private schooled and homeschooled students with disabilities.

School-age placements and services include:
●       Consultative and Supportive Instruction: The student remains in 
the general education classroom with supplementary aids, services, 
and accommodations provided to the teacher and/or student to 
implement the IEP. Students are exposed to the general education 
curriculum aligned with the Georgia Standards of Excellence. The 
services, supports, and accommodations may be provided by the 
general education teacher, paraprofessional, interpreter, or other 
personnel.

●       Direct Services: The student remains in the general education 
classroom with direct services from special education personnel 
through a collaborative or co-teaching format.

●       Small Group Instruction: The student is instructed outside of the 
general education classroom for individual or small groups.

●       Separate Day School or Program

●       Home-Based IEP: This may be used as a short-term placement 
option on occasions when the IEP Team (including the parent and LEA) 
agree at an IEP meeting, with the following considerations. 
Home-based instruction must be reviewed no less than quarterly by the 
IEP Team, and all IEPs that require home-based placements will 
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include a reintegration plan for returning to the school setting.

●       Hospital/Home-Bound Instruction: This is used for students with 
disabilities that have a medically diagnosed condition that will 
significantly interfere with their education and requires them to be 
restricted to their home or a hospital for a period of time.

●       Residential Placement (in or out of state)

Non-academic and Extracurricular Settings: HCSD will ensure that 
each student with a disability participates with nondisabled students in 
extracurricular services and activities to the maximum extent 
appropriate to the needs of that student. HCSD will ensure that all 
students with disabilities have the supplementary aids, services, and 
accommodations determined by the student's IEP Team to be 
appropriate and necessary  to allow students with disabilities an 
equitable opportunity to participate in nonacademic and extracurricular 
activities. Nonacademic and extracurricular activities may include 
counseling services, athletics, transportation, health services, 
recreational activities, special interest groups or clubs sponsored by the 
LEA, referrals to agencies that provide assistance to individuals with 
disabilities, and employment of students, including both employment by 
the public agency and assistance in making employment available.

Communication of Accommodations and Modifications:
Accommodations and modifications are provided electronically through 
the online IEP system, GOIEP. User access is timestamped 
automatically through the online system. Lead Teachers and Case 
Managers are required to provide printed copies of the 
accommodations and modifications to all general education teachers 
and service providers for all individual students at the start of the year 
or beginning of the student's enrollment for the current school year. 
Lead Teachers and Case Managers are responsible for ensuring that a 
student's accommodations and modifications are implemented in 
accordance with the student's IEP. Updates throughout the year are 
shared with the serving teachers, case managers and Lead Teachers 
upon completion of the meeting documentation. Team members are 
updated at the beginning of each school year and are updated again 
when the team members change throughout the year.

Teacher and Paraprofessional Training:
Professional learning is provided annually to all teachers within HCSD 
and monthly through Lead Teacher Meetings and school special 
education staff meetings. Professional learning topics include: SDI 
meaning and methodology; strategies for adapting content, 
methodology, or instruction delivery to meet the student's unique 
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needs; writing legally defensible, data-driven IEPs that meet state and 
federal regulations; creating effective Behavior Intervention Plans from 
a Functional Behavior Assessment; and others. Topics for professional 
learning are determined based on data provided by the district-level 
staff. This data is collected through IEP monitoring, observations, and 
general questions from school staff. Topics may also be sourced from 
updates to best practices, consortia collaborations as well as federal 
and state regulations (e.g., Dyslexia handbook).

The HCSD Special Education Director assigns professional learning to 
individuals based on years of experience, IEP reviews, observations, 
recommendations from administrators and district-level specialists, and 
student progress and outcomes. Effectiveness of professional learning 
is measured by follow-up observations, observations, IEP reviews, and 
student performance on IEP goals, objectives, and assessment 
performance. Professional learning is assigned to paraprofessionals to 
better support students with disabilities in the general education and 
special education classrooms. This learning is provided through 
face-to-face instruction, access to an online classroom, modules on 
behavior management, and other training opportunities from sources 
outside HCSD (e.g., Northwest GA RESA). Competency checks and 
observations are completed to assess paraprofessional competencies 
and identify the need for additional professional development.

Teachers and school staff also have access to an online classroom 
which includes webinars, videos, modules, and other resources on 
topics such as eligibility, IEP goals and objectives, IEP procedures, 
Assistive Technology, assessment differentiation, behavior and 
academic interventions, accommodations, modifications, and 
social-emotional learning. This classroom is regularly maintained and 
updated by district-level staff.

Technical assistance is provided monthly through face-to-face Lead 
Teacher meetings, and then this information is disseminated to 
school-based staff through monthly special education staff meetings. 
Additional technical assistance is provided by district-level staff to 
support individual needs as requested by staff or identified by district 
staff.

Supervision and Monitoring of FAPE:
HCSD IEPs utilize a comprehensive monitoring system to ensure that 
IEPs are developed based on Specially Designed Instruction practices, 
High Leveraged Practices  and individual student data. IEP teams 
develop goals that are measurable, functional, and appropriately 
ambitious in light of the student's specific disability considerations.
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IEPs are regularly monitored by school and district-level staff according 
to an internal audit system utilizing an online IEP program (GOIEP). 
District-level staff provide feedback to school staff about goals, 
supports, accommodations, and services. Teachers can also request 
support and technical assistance for IEP writing and implementation.

The provision of SDI is monitored at the school level through internal 
audits of lesson plans, IEPs, and student performance indicators as 
well as classroom observations and discussions. Collaborative 
discussions are held with the district office. Feedback is provided to 
teachers in written and verbal form. Teachers can also request support 
and technical assistance from district and school level staff for SDI 
provision and for supporting students (e.g., reading fluency).

District-level staff will also review academic achievement and progress 
on state assessments as well as measure and review percentages of 
students with disabilities served in each part of the continuum of 
services (including within the general education classroom and outside 
of the educational classroom). These data are compiled and provided 
to the Special Education Director annually. Additional technical support 
may be assigned based on the results of this review.

Describe how the district will meet the 
following IDEA performance goals:
IDEA Performance Goal 4: Improve 
compliance with state and federal laws 
and regulations.
How procedures and practices are 
implemented in your district to ensure 
overall compliance?
Include:LEA procedures to address timely 
and accurate data submissionLEA 
procedures to address correction of 
noncompliance (IEPs, Transition 
Plans)Specific PL offered for overall 
compliance, timely & accurate data 
submission, and correction of 
noncomplianceSupervision and 
monitoring procedures that are being 
implemented to ensure compliance

Compliance with State and Federal Regulations:
The HCSD continues to strive for 100% compliance with state and 
federal regulations. State and federal regulations are reviewed when 
available, and local procedures are reviewed and updated as needed. 
HCSD receives updated information about state and federal regulation 
changes through participation in regional consortia meetings, State and 
Federal meetings, webinars, conferences, and ongoing collaboration 
with other stakeholders.

Local procedures are reviewed annually by a committee of educators, 
such as Lead Special Education Teachers and specialists, to ensure 
the updates and changes are identified and implemented. Procedures 
are updated semi-annually as changes are communicated by state and 
federal sources.

LEA Procedures for Timely and Accurate Data Submission:
Data collection is completed, monitored, and maintained using several 
computer programs (e.g., Infinite Campus, GOIEP, FTE Track). Case 
Managers communicate schedule changes and updates to the School 
Information Assistant (SIA) at the school and confirm the selections 
with the computer software programs. Data is entered locally by the 
SIA and reviewed during state data collection cycles as part of the data 
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cleansing and verification process, using the computer programs. Local 
schools review the data at the administrative level. District-level staff 
and the Special Education Director oversee the data cleansing, 
verification, and submission processes. Upon data cleansing, school 
staff verify the final data using computer programs (e.g. Infinite 
Campus, FTE Track, GOIEP). The Special Education Director and 
Student Information Coordinator review the final data for accuracy and 
compile data reports for the Superintendent's approval.

LEA Procedures for Correcting Noncompliance:
Collaboration with stakeholders both within and outside Special 
Education Services is conducted regularly to prevent and remediate 
noncompliance. This can include professional learning, technical 
assistance, direct support from district-level staff, or corrective action. If 
noncompliance occurs, the Case Manager is notified by the Special 
Education Director, district-level staff, specialist or Lead Teacher about 
the specific noncompliance items. The Case Manager or Lead Teacher 
receives technical assistance on options to fix the issue and is 
responsible for remediating the problem. The Lead Teacher is 
responsible for monitoring the remediation of the issue. If additional 
noncompliance occurs, school administrators may be involved, and 
corrective action may be deemed appropriate.

HCSD strictly adheres to the State of Georgia Dispute Resolution 
procedures outlined in Georgia SBOE Rule 160-4-7-.12. Any individual 
or organization, regardless of state residency, may file a formal signed 
complaint regarding special education services. The district actively 
processes these complaints, provided they outline the facts of the 
alleged IDEA violation, contain the complainant's contact information, 
and detail the student's current school and residential status (including 
specific protections for highly mobile or homeless youth). HCSD uses 
these formal filings, alongside a proposed resolution from the filing 
party, to review compliance data and implement any necessary 
systemic improvements.

Professional Learning:
Professional learning is provided annually to update Special Education 
teachers on new federal and state regulations and new local 
procedures. Each teacher is also provided with the Student Services 
Procedures Manual for review and reference (Vector Solutions). The 
Special Education Director and their designees present various 
professional learning topics during monthly Lead Teacher meetings, 
monthly district office leadership meetings, and directly to school staff. 
Technical assistance is provided directly to staff members upon request 
or based on identified areas of need.

Instructions for completing compliance activities are provided in the 
Student Services Procedures Guide. It is also thoroughly discussed 
during monthly district office leadership meetings, monthly Lead 
Teacher meetings, and monthly school special education staff 
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meetings. Technical assistance is provided through face-to-face and 
virtual meetings on an individual basis.

Professional learning on Special Education data collection is provided 
annually and periodically throughout the year, with a focus during data 
collection cycles by the Special Education Director and the Student 
Information Coordinator. The information is collected and maintained in 
a Google Classroom. Technical assistance is provided throughout the 
year.

Supervision and Monitoring:
Local file reviews are completed annually by Case Managers and 
monitored by Lead Special Education Teachers using the Due Process 
Checklist. Additionally, annual file reviews are completed by random 
sampling by district-level staff to ensure that file review procedures are 
followed with fidelity. Results of file reviews are shared with Lead 
Teachers who work with the district office to create a plan to remedy 
any systemic or procedural deficiencies.

Administrative software tools are also used weekly by Lead Special 
Education Teachers and district-level staff to track compliance with 
eligibility and IEP timelines, as well as transition benchmarks, in real 
time (Infinite Campus, GoIEP). The Special Education Director meets 
with Lead Teachers and district-level staff to review timeline 
performance at regular intervals throughout the school year (e.g. Lead 
Teacher meetings, specially called meetings and requested sessions). 
Annual feedback is provided at year end through a checkout process 
with Case Managers and Lead Teachers.
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4.6 Title IV Part A

If transferring 100% of Title IV, Part A, INSERT the following statement in the REQUIRED QUESTIONS: “100% 
transfer of Title IV, Part A funds.”

Title IV, Part A – Activities and ProgrammingLEAs must provide a description of each activity/program to be 
implemented during the fiscal year of allocation and as identified in the District Improvement Plan by focus area and 
include program objectives/goals/outcomes.  (ESSA Sec. 4106)

A. Well-Rounded Activities 
(WR)—InstructionProvide:Overarching 
Need number/Action Step number(s)New 
or ContinuingName/Description of 
ActivityMeasurable Goal/Intended 
Outcome

100% transfer of Title IV, Part A funds.

B. Safe and Healthy 
(SH)-Climate/CultureProvide:Overarching 
Need number/Action Step number(s)New 
or ContinuingName/Description of 
ActivityMeasurable Goal/Intended 
Outcome

100% transfer of Title IV, Part A funds.

C. Effective Use of Technology 
(ET)-Professional 
LearningProvide:Overarching Need 
number/Action Step number(s)New or 
ContinuingName/Description of 
ActivityMeasurable Goal/Intended 
Outcome

100% transfer of Title IV, Part A funds.

D. Effective Use of Technology 15% 
(ET15)-InfrastructureProvide:Overarching 
Need number/Action Step number(s)New 
or ContinuingName/Description of 
ActivityMeasurable Goal/Intended 
Outcome

100% transfer of Title IV, Part A funds.
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REQUIRED QUESTIONS

Title IV, Part A – Ongoing Consultation and Progress Monitoring

Describe how and when the LEA will 
consult any 
stakeholders/community-based partners 
in  the systematic progress monitoring of 
Title IV, Part A supported activities for the 
purposes of implementation improvement 
and effectiveness measurements.

Transfer 100% of  Title IV, Part A funds.
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What is Family 
Engagement? 

 

Family Engagement means the participation of parents 
and family members in regular, two-way, and 
meaningful communication involving student academic 
learning and other school activities, including ensuring: 

 

(A) That parents play an integral role in assisting their 
child’s learning. 

(B) That parents are encouraged to be actively involved 
in their child’s education. 

(C) That parents are full partners in their child’s 
education and are included, as appropriate, in 
decision-making and on advisory committees to 
assist in the education of their child. 

(D) The carrying out of other activities, such as those 
described in Section 1116 of the Every Student 
Succeeds Act (ESSA). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

About the Parent and Family 
Engagement Policy 

In support of strengthening student academic 
achievement, the Haralson County School District  
(HCSD) has developed this parent and family 
engagement policy that establishes the district’s 
expectations and objectives for meaningful family 
engagement and guides the strategies and resources that 
strengthen school and parent partnerships in the 
district’s Title I schools. This plan will 
describe HCSD’s commitment to engaging families in 
their children's education and to build the capacity in its 
Title I schools to implement family 
engagement strategies and activities designed to achieve 
the district and student academic achievement goals.   

When schools, families, and communities work together 
to support learning, children tend to do better in school, 
stay in school longer, and enjoy school more. Title I, 
Part A provides for substantive family engagement at 
every program level, such as in the development and 
implementation of the district and school plan and in 
carrying out the district and school improvement 
provisions. Section 1116 of the ESSA contains 
the primary Title I, Part A requirements for schools 
and school systems to involve parents and family 
members in their children’s education. Consistent with 
Section  1116, the HCSD will work with its Title I 
schools to ensure that the required school-level parent 
and family engagement policies meet the requirements 
of Section  1116(b) and each include, as a component, a 
school-parent compact consistent with Section 1116(d) 
of the  ESSA. 



Jointly Developed   
During the annual District meeting in July, all 
parents are invited to participate and provide 
suggestions and ideas to improve this district parent 
and family engagement policy for the 2026-2027 
school year. The district posted an announcement on 
the school district website, the district's Facebook 
page, and the local newspaper. Parents will review and 
discuss the Comprehensive LEA Improvement Plan 
(CLIP) during this meeting. Additionally, each Title I 
school used its School Governance Team to 
review the district parent and family engagement 
policy.   
Upon final revision, the district parent and 
family engagement policy will be incorporated into the 
CLIP, which is submitted to the state. Parents are 
welcome to submit comments and feedback regarding 
the policy at any time on the school district website or 
by submitting written comments to their child’s school. 
All feedback received by July was included in the 
policy for this school year.   

The Haralson County School District will 
ensure collaboration and communication regarding all 
parent engagement meetings and activities with 
directors and employees at facilities of neglected 
children where residents attend Haralson County 
Schools. The district parent and family engagement 
policy is posted on district and school websites, 
distributed during the annual Title I school meetings 
early in the school year, and made available in parent 
resource centers.   

 
 
 
 
 
 
 
 
 
 
 

 

 
Strengthening Our Schools 
This year, the Federal Programs’ Director and 
Family and Community liaison will assist and 
support all Title I schools to ensure family 
engagement requirements are being satisfied and 
that family engagement strategies and activities 
are being implemented. Title I schools will 
receive notifications and resources from the 
district to help them improve and strengthen 
family engagement. In addition to frequent 
communication and school visits, the district 
will hold monthly meetings and trainings with 
its Title I schools’ principals to review family 
engagement plans and activities. Additionally, 
the district will meet in March for principals to 
review parent and family engagement 
requirements and plan opportunities for family 
engagement activities and meetings for the 
remainder of the school year. 

 

Reservation of Funds 
The HCSD will reserve 1 percent from the total 
Title I funds it receives in FY27 to carry out the 
parent and family engagement requirements 
listed in this policy and as described in Section 
1116 of the ESSA. Furthermore, the HCSD will 
distribute 90 percent of the amount reserved to 
Title I schools to support their local-level family 
engagement programs and activities. The district 
will provide clear guidance and communication 
to assist each Title I school develop an adequate 
family engagement budget that addresses their 
needs assessment and parent recommendations. 
Each Title I school will host an annual Title I 
meeting in July for parents to provide 
suggestions on how these family engagement 
funds will be used at the district and school 
levels in the upcoming year. Comment cards and 
minutes from these meetings will be reviewed 
by the district to determine areas of need for the 
upcoming school year and consider changes to 
the family engagement budget. 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Building Capacity 
The HCSD will build the schools’ and parents’ capacity 
for strong family engagement to ensure the effective 
involvement of parents and family members and to 
support a partnership among the Title I schools, parents, 
and the community to improve student academic 
achievement through the following districtwide activities 
and programs such as community engagement activities, 
student-led conferences, and Active Student 
Participation Inspires Real Engagement 
(ASPIRE-student led IEPs). Through these different 
family engagement activities, with the teacher, families 
set student academic goals to be addressed through 
at-home learning activities and strategies.  

Of Parents - The HCSD will work as a district 
and through its Title I schools to assist parents in 
understanding state and district academic information 
connected to their student’s learning and progress, as 
well as information regarding the Title I program. HCSD 
will provide opportunities for parents to learn about the 
challenging state academic standards, local academic 
assessments, and the required assessments for Georgia 
students, including alternative forms of assessment. The 
dates and locations for these informational sessions and 
community engagement meetings will be posted on the 
district website and shared through each Title I school’s 
newsletter.  

The HCSD will also coordinate pages on the district and 
school websites that will contain resources and 
materials, including parent guides, study guides, practice 
assessments, and family engagement activities, to help 
parents work with their children at home. Copies of 
these materials will be available at all Title I schools for 
families with limited internet access, including copies in 
other languages upon request. To assist parents with 
understanding the online student information system and 
other digital educational resources, the HCSD media 
specialist at each Title I school provides information for 
parents at Academic Family Nights, conferences, and 
Open House. Each school will determine and announce 
the dates and times for these sessions.  

The HCSD has established School Governance Teams 
comprised of parent representatives from each Title I 
school’s Parent Advisory Council to provide advice on 
all matters related to family engagement in Title I, Part 
A programs. Community leaders and business partners 
will be invited to serve on this council. The district will 

also encourage collaboration and participation with 
community partners by posting recordings of the council 
and other district meetings on the website and increase 
participation by utilizing video conferencing technology 
to accommodate the schedules of these valuable 
partners. The HCSD will coordinate and integrate the 
district’s family engagement programs with the local 
preschool program and other federal and state-funded 
preschool programs by inviting faculty and staff from 
those programs to attend planning meetings focused on 
family engagement activities. In the spring, the 
elementary schools will host kindergarten-ready days so 
parents can tour the schools and receive information to 
help prepare them and their children for kindergarten. 
The HCSD will also coordinate with these programs to 
ensure parents are informed about available resources.  

Of School Staff - The HCSD will conduct two 
trainings during the school year for principals and 
assistant principals to learn and discuss strategies to 
increase family engagement, improve school-family 
communication, and build ties with parents and the 
community. These trainings will be redelivered to the 
faculty and staff of Title I schools. The HCSD will also 
host a training for appropriate school staff and faculty 
that will focus on creating welcoming environments and 
improving two-way communication with families. To 
ensure that information related to district, school, parent 
programs, and activities is available to all parents, each 
Title I school is required to send home and post online 
information for parents and family members in an 
understandable language and uniform format. At the 
beginning of the year, school staff will be trained on 
parent notifications and resources to be sent home in 
parents’ native language, where applicable, and 
interpreters will be provided at parent events upon 
request. The information posted on the district website 
will be translated to the extent practicable. The district 
will also utilize school phone call systems, district and 
school websites, local news media, and other school 
message systems to post information for parents. 

 

 

 

 

 



Parent and Family Engagement 

Evaluation 

Each year, the HCSD will evaluate the content and 
effectiveness of this parent and family engagement 
policy and the family engagement activities to improve 
the academic quality of the Title I schools through an 
annual parent survey and the School Governance Teams. 

Beginning in April, each Title I school will send home a 
survey and email a link to the survey so that parents can 
provide valuable feedback regarding the parent and 
family engagement activities and programs. These 
surveys will also be posted on the district and school 
websites for parents to complete. In addition to the 
annual survey, each Title I school will use the School 
Governance Team to facilitate group discussions to 
discuss the needs of parents of children eligible to 
receive Title I services and design strategies for more 
effective family engagement. 

The HCSD will use the findings from the School 
Governance Teams and the survey results to design 
strategies to improve effective family engagement, 
remove possible barriers to parent participation, and 
revise its parent and family engagement policies. 

 

 
Accessibility 
In carrying out the parent and family engagement 
requirements established by Section 1116 of the ESSA, 
the district family engagement coordinator will 
communicate and collaborate with the Office for Student 
Support Services to ensure full opportunities for 
participation of parents with limited English proficiency, 
parents with disabilities, and parents of migratory 
children including providing information and school 
reports in a language parents can understand. 

 

 

 

 

 

 

 

 

Adoption 
 

This districtwide parent and family engagement policy 
has been developed jointly and agreed upon with parents 
and family members of children participating in Title I, 
Part A programs, as evidenced by the collaboration of 
parents, school, and district personnel at the annual State 
of the District meeting. This policy was adopted by the 
Haralson County School District on July 21, 2026, and 
will be in effect for the 2026-2027 academic school year. 
The school district will distribute this policy in multiple 
ways to all parents of participating Title I, Part A 
children on or before September 1, 2026. 

 

 

 













Not Applicable 


